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Children At Promise: 
An Investigation of the Perceived Presence of Supportive Relationships in the Life of a 
Child and that Child's Ability to Perceive the Benefits of Adversity 
Timothy S. Stuart 
Arthur K. Ellis, Ed.D. Seattle Pacific University (Chair of Committee) 
The central purpose of this study is to determine whether there is a correlation 
between the presence of supportive relationships in a child' s life and his or her ability to 
perceive the benefits of adversity in his or her life. Other possible predictors of a child' s 
ability to perceive the benefits of adversity are explored through a hierarchical multiple 
regression analysis. 
One hundred and forty six (n = 146) high school students were surveyed using the 
At Promise Survey. The data was collected and statistically analyzed. The perceived 
presence of supportive relationships in a child's life, and the importance of a child's faith 
were found to be significant predictors of a child's ability to perceive the benefits of 
adversity. All other variables observed were not significant predictors of a child's ability 
to perceive the benefits of adversity. 
A literature review of the supportive relationships research and the benefits of 
adversity research are presented in Chapter 2. Limitations are discussed in Chapter 5 as 
well as practical implications for educators and recommendations for further study . 




Much attention has been focused on the notion of children "at risk". In fact, since 
the National Commission on Excellence in Education released its epic report called: "A 
Nation at Risk: The Imperative for Educational Reform" in 1983, the term "at risk" has 
become a part of the common vernacular when speaking about children. Between 1989 
and 1995 alone, "over 2,500 articles and conference papers focused on this topic and a 
growing number of state and national reports and schools districts and state committees 
made recommendations for addressing this crisis" (Swadener & Lubeck, 1995, p .1 ). 
Risk and adversity, sometimes referred to as "traumatic events" such as violence 
and the divorce of parents, have repeatedly been shown in studies to be associated with 
lower academic performance in subjects like mathematics, reading, standardized exams, 
psychological and behavioral measures (Nettles, Mucherah & Jones, 2000; Rodgers & 
Rose, 2002). Because of this growing awareness, schools and youth organizations have 
attempted to help children overcome risk and adversity that come along with such things 
as poverty, neglect, abuse, physical handicaps, war, mental illness and alcoholism 
(Bernard, 1991). It is commonly believed amongst educational researchers that a child's 
ability to overcome adversity is central to a child's success and is often considered a 
"thriving indicator" (Scales, Benson, Leffert, & Blyth, 2000). 
Over the course of numerous studies, and in an attempt to understand why some 
children are able to overcome adverse situations and some children are not, researchers 
have identified a series of factors that seem to protect children from the hazards of risk 
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(Werner & Smith, 1992). One of these "protective factors" is the presence of caring and 
supportive relationships in the life of a child (Scales, 1997). These supportive 
relationships are often referred to as "protective factors" or "assets", because they are 
believed to protect children from the harms of adversity and, in tum, contribute to a 
child' s positive development, academic success and contribution to society, in spite of 
overwhelming "odds" (Rutter, 1999; Scales et al. 2000; Werner & Smith, 1992). 
Even as educators and parents strive to protect their children from risk, there 
coexists a very popular belief that without struggle it is impossible for children to grow. 
Today's literature and folklore is riddled with the "no pain, no gain" theme. Additionally, 
a growing number of studies suggest that some individuals may indeed benefit from 
adversity and experience positive life changes, sometimes referred to as "posttraumatic 
growth", as a result of traumatic life events (Afflect & Tennen, 1996; Calhoun & 
Tedeschi, 1998; McMillen, 1999). Carrying this out to its logical conclusion, this 
perspective suggests that adversity may in fact contribute to some children's ability to 
succeed and, therefore, is potentially a necessary component of a child's positive 
development. 
On one hand, Resiliency and Asset-Based research identify caring relationships as 
a "protective factor" that allows children to "beat the odds" and overcome in spite of 
adversity (Garmezy, 1985, 1987; Rutter, 1990; Werner & Smith, 1992). On the other 
hand, research indicates that adversity may contribute in some way to some children's 
positive growth (Afflect & Tennen, 1996; McMillen, 1999). 
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Statement of Problem 
At first glance, it may seem that the Resiliency and Asset-Based research stand in 
opposition to the benefits of adversity research. Resiliency theory emphasizes the 
importance of "protective factors", such as the presence of a caring adult, which protect 
children from the negative affects of adversity (Werner & Smith, 1992). The Asset-
Based theory approaches the same issue from a different angle and encourages the 
development of"assets", such as a network of support, which give children the ability to 
overcome adversity (Scales et al. 2000). The "benefits of adversity" research suggests 
that adversity may in fact contribute to some individuals' success (McMillen, 1999). 
The focus of these theories is different; however, they all acknowledge that the 
presence of two critical variables play a role in a child's development: relationship and 
adversity. The Search Institute, the principal promoter of the Asset-Based movement, 
recognizes that: 
"children and adolescents will face disappointments and they are certainly not 
immune from the effects of living in poverty or experiencing the loss of a parent 
of a family breakup. They will come into contact with interpersonal conflicts, 
unfairness, and prejudice. Therefore, whether and how adolescents persist in the 
face of the normative, predictable difficulties of life as well as unique challenges 
is a necessary element of overall adjustment". (Scales et al. 2000, p. 28) 
Furthermore, attempts have been made by the Search Institute to link the presence 
of "assets" in children's lives with their ability to overcome adversity. However, the 
studies conducted to date have been unsuccessful in establishing a strong positive 
correlation between the presence of"assets" and a child's ability to "overcome 
adversity". The researchers suggest that the failure to establish a strong relationship 
between "assets" and "overcoming adversity" may be due to inadequate instrumentation 
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used to measure a child's ability to "overcome adversity" (Scales et al. 2000). It is 
therefore necessary to build upon the Search Institute's research by exploring the 
correlation between the presence of supportive relationships in the life of a child and that 
child's ability to overcome adversity using a different instrument to measure the 
"adversity" variable. 
Purpose of the Study 
The purpose of this study is fourfold. The first purpose is to determine the level 
to which high school students from a selected school in New Mexico perceive the 
presence of supportive relationships in their lives. The second purpose is to determine 
the level to which the same students are able to perceive the benefits of adversity in their 
lives. The third and central purpose of this study is to determine whether there is a 
correlation between the presence of supportive relationships in a child' s life and his or 
her ability to perceive the benefits of adversity in his or her life. Lastly, this study will 
explore alternative factors such as gender, ethnicity, academic success, current grade, and 
faith that may serve as predictors of a child's ability to perceive the benefits of adversity. 
Research Hypothesis and Questions 
Two hypotheses emerging from the review of the Resiliency, Asset-Based, and 
benefits of adversity research and literature underpin the research questions of this study. 
The first hypothesis is that children who recognize the presence of supportive 
relationships in their lives are more likely to perceive the benefits of adversity. 
Conversely, the second hypothesis is that children who do not recognize the presence of 
supportive relationships in their lives are less likely to perceive the benefits of adversity. 
As a result of these hypotheses, the following research questions drive this inquiry: 
t 'h 
1. What percentage of Rehoboth Christian High School students is able to perceive 
the benefits of adversity? 
2 . What percentage of Rehoboth Christian High School students perceive the 
presence of supportive and caring relationships? 
3. Is there a positive correlation between a child's belief that he or she has 
supportive relationships in his or her life and that child's ability to perceive the 
benefits of adversity? 
4. Is there a positive correlation between a child's faith and that child's ability to 
perceive the benefits of adversity? 
5. What other variables, if any, are predictors of a child's ability to perceive the 
benefits of adversity? 
Significance of the Study 
Resiliency and Asset-Based researchers suggest that the presence of at least one 
supportive relationship in the life of a child is critical to that child's ability to overcome 
adversity and succeed (Scales et al. 2000; Werner & Smith, 1992). The "benefits of 
adversity" research suggests that there are some individuals who experience positive 
growth because of adversity (McMillen, Zurivan & Rideout, 1995). 
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This study bridges the gap between these two schools of thought. It explores 
whether students in the context of supportive relationships are more likely than those 
without that context to perceive the benefits of adversity and consequently to experience 
posttraumatic growth (Calhoun & Tedeschi, 1998; Weiss, 2000). In other words, this 
study explores the linkage between adversity and relationship. 
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This study adds to the limited body of research on the correlation between the 
perceived presence of supportive relationships in the life of a child and that child's ability 
to perceive the benefits of adversity. 
While the research insufficiently and inconsistently supports the idea that 
"posttraumatic growth" may increase an individual's future well-being (Calhoun & 
Tedeschi, 1998), there is evidence that individuals who are able to perceive the benefits 
of traumatic events such as heart attacks are less likely to have another heart attack 
(Affieck, Tennen, Croog & Levine, 1987). This study assumes that children who are able 
to perceive the benefits of adversity are more likely to learn from those experiences and 
to develop positively than are children who cannot see the benefits of adversity 
(McMillen, et al., 1995). 
In 1995, Dr. Beth Blue Swadener conceived of the term "at promise" as a positive 
alternative to the "at risk" language (Swadener & Lubeck, 1995). Building on this 
concept, "Children At Promise" not only offers an alternative, more hopeful language for 
speaking about children, but it offers parents and educators insight into the power that 
supportive relationships can have on a child experiencing adversity. If adversity is truly a 
necessary ingredient for success, then there is less cause for hopeless pessimism in the 
face of adversity. 
Definition ofTerms 
For the purpose of clarity, three terms must be defined before proceeding: 1) 
supportive relationships, 2) adversity, and 3) a successful child. 
1) Supportive relationships are defined as "sustained relationships" with adults who care 
for a child's best interest. These adults include parents, "aunts and uncles, grandparents, 
teachers, neighbors, formal and informal mentors, coaches, youth workers, and 
employers" (Benson, Scales, Leffert, Roehlkepartain, 1999, p. 16). 
2) Adversity is defined by the Search Institute as any "traumatic experience" that 
includes, but is not limited to, "sexual abuse, family violence, parental addictions, 
neglect, and poverty" (Benson et al, 1999, p. 42). 
3) A successful child is defined based on Ellis' (200 1) second goal of school life: 
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"Improving the social / moral fabric of school life" (p.8). A successful child is, therefore, 
one who contributes positively to the social and moral fabric of the school and to the 
world beyond the school. 
Limitations of the Study 
This study uses a causal-comparative, non-experimental research design. 
Therefore, there are considerable limitations that need to be addressed in the study. The 
descriptive component ofthis study reports the level to which Rehoboth Christian High 
School students perceive supportive relationships in their lives and the level to which 
they perceive the benefits of adversity. However, this description does not attempt to 
answer "why" students may feel one way or another about relationships and adversity. 
Correlational studies cannot establish a cause-and-effect relationship between 
variables because there has been no direct manipulation of variables (Gall, Borg & Gall, 
1996). Simply said, this study does not attempt to demonstrate that children are able to 
perceive the benefits of adversity because of the supportive relationships they experience. 
It simply shows a possible correlation between the two factors . 
Next, there may be a threshold of adversity beyond which children cannot 
perceive any benefits, even with the presence of a caring adult relationship. It has also 
.... 
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been suggested that certain types of posttraumatic growth or the benefits of traumatic life 
events only become evident with longer periods of time, and therefore, might not be 
perceived by high school students immediately (Cohen, Cimbolic, Armeli, & Hettler, 
1998). 
The self-reporting nature of this study, by definition, examines only the students' 
perception and opinion about adversity and relationship, therefore it is conceivable that 
the students could answer the questions based on what they think is the right answer. The 
non-random selection of this sample presents a threat to external validity and limits the 
inferences that can be made to the larger student population (Gall, Borg & Gall, 1996). 
Finally, there are many possible confounding variables that could contribute to a 
child's ability to perceive the benefits of adversity. These variables include, but are not 
limited to, a child's personality, a child's I.Q., and a child's locus of control. While these 
potentially confounding variables offer rival hypotheses, they fall outside the scope of 
this study. 
Overview of Chapters 
Chapter Two includes a review of the literature and research conducted on the 
areas addressed in this study. The literature has been reviewed, analyzed and critiqued on 
three different levels. These levels of research are 1) the theoretic constructs supporting 
the supportive relationship and benefits of adversity research; 2) the empirical research 
conducted on supportive relationships and benefits of adversity; and 3) the program 
evaluation research conducted on programs using these concepts. Finally, the review of 
literature addresses the gap between the existing literature and the need for this study . 
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Chapter Three presents the method and methodology used in this study. Chapter 
Four presents the results of the descriptive and inferential statistics and an analysis of the 
data. Chapter Five reviews and summarizes the results and discusses the practical 




Review of Literature 
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This study focuses on the intersection between two strands of literature and 
research: 1) the literature and research which explores the influence that supportive 
relationships have on the life of a child, and 2) the research which looks at peoples' 
positive growth as a result of adversity. Consequently, the literature and research ofthese 
two strands will be reviewed. 
This chapter is organized according to the three levels of research presented by 
Ellis (2001). The three levels of research are defined by Ellis (2001) as follows: 
Level I research is basic or pure research on learning and behavior. It is most 
commonly conducted in experimental or laboratory settings by psychologists, 
learning theorists, linguists and others. Its purpose is to establish a theoretical 
construct or idea as having some validity. (p.20) 
Level II research involves studies designed to test the efficacy of particular 
programs or instructional methods in educational settings. Educational 
researchers who are interested in applying theories and procedures developed at 
the pure or basic level generally conduct such studies. (p.22) 
Level III research is evaluation research designed to determine the efficacy of 
programs at the level of school or district implementation. It is by far the least 
likely of the three types to be carried out in any systematic way, and because of 
this, programs (good, bad, or indifferent) usually go through phases from initial 
enthusiasm to gradual abandonment, replaced by the next fad. (p.23) 
... 
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First, this chapter reviews the supportive relationships research at the theoretical, 
applied, and program evaluation levels as identified by Ellis (2001). Second, this chapter 
reviews the literature addressing the benefits of adversity at the three levels of research 
(Ellis, 2001 ). Then, a summary of the two literature strands is presented. Finally, an 
argument is made for the necessity of this study which observes the correlation between 
the presence of supportive relationships in the life of a child and that child's ability to 
perceive the benefits of adversity. 
Supportive Relationships Literature Review 
Level I Research 
Immeasurable power is unleashed when a supportive and caring adult invests 
time, energy, and loving direction into the life of a child. The effects of this power have 
been the subject of countless stories and legends throughout history. For centuries, 
spiritual leaders have passed on their teachings through disciples, and master craftsmen 
have handed down their skills through apprentices. 
In the field of Social Sciences, Albert Bandura ( 1977) in his Social Learning and 
Modeling Theory provides a theoretical foundation for the supportive relationship 
research. Social Learning Theory acknowledges "that human thought, affect, and 
behavior can be markedly influenced by observation, as well as by direct experiences." 
(Ban dura, 1977, p. vii) 
Bandura (1977) suggests that children learn social and anti-social behaviors by 
observing models. Sometimes these models are "symbolic" like those offered by 
television and media, and some are "real models" such as peers and adults. According to 
this theory, children are more likely to model behavior and personality from nurturing 
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adults that hold positions of authority and respect in their lives (Bandura, 1977; Bandura 
& Walters, 1963). Bandura (1977) suggests that: "The people, with whom one regularly 
associates, either through preference or imposition, delimit the types of behavior that will 
be repeatedly observed and hence learned more thoroughly".(p.24) What and how 
children learn is not merely a function of predetermined "inner determinants" as 
previously thought but a function of what children experience and observe (Bandura, 
1977). Simply put, children will naturally learn by reacting to events that they experience 
and by observing the people with whom they spend the most time. 
Bandura's (2001) Social Learning Theory is not limited to the interaction between 
a child and an adult. He suggests that human behavior is "socially interdependent, richly 
contextualized, and conditionally orchestrated within the dynamics of various societal 
subsystems and their complex interplay." (p. 5) While there are many interactive social 
variables that influence a child's behavior, Bandura's Social Cognitive Theory does stress 
the importance of significant, lasting and caring relationships between adults and 
children, as these relationships are the key to effective modeling. His theory reinforces 
the importance that these relationships have on child development. Certainly, Bandura's 
theory offers a theoretical foundation for the supportive relationships empirical research. 
Level II Research 
This section explores the empirical literature surrounding the supportive 
relationships idea. A thorough study of the literature reveals two distinctive approaches 
to a supportive relationship between a caring adult and a child. First, the Resiliency 
movement suggests that caring adult relationships serve as "protective factors" which 
reduce the risks associated with childhood (Werner & Smith, 1992), and second the 
... 
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Asset-Based model suggests that children who possess developmental assets, such as 
supportive adult relationships, are less likely to engage in risky behavior (Scales, 1999). 
Both the Resiliency and the Asset-Based movements emphasize the importance of 
supportive adults in the life of a child. The difference between the two models is that the 
Resiliency movement focuses more on risk prevention through youth programs, and the 
Asset-Based movement focuses on developing assets through the community which in 
turn increases the child's likelihood of academic and social success (Scales, 1999). 
While there are slight differences to these approaches, their science and language is very 
similar (Scales, 1999); therefore, the literature and research supporting both the 
Resiliency and Asset-Based movements will be examined together. 
The deficit model, which identifies children as "at risk" in some way, has been 
very popular in schools across the United States and Canada. In this model, students are 
seen as deficient and needing to be changed to fit into the school structure (Howard & 
Dryden, 1999). In a reaction against the deficit model, the Resiliency movement 
(Werner & Smith, 1992) and the Asset-Based movement (Benson et. al, 1999) focused on 
a child's "protective factors" and "assets" instead of his or her deficits and weaknesses. 
This positive approach has not typically been the focus of much research; consequently, 
very little is known about "disadvantaged" children who overcome adversity and succeed 
(Garmezy, 1991). Resilience research, according to Werner (1984), studies the role that 
"protective factors" serve in children and how these protective factors bring them from 
vulnerability to resiliency. 
In a Resiliency benchmark longitudinal study conducted in Hawaii, Werner and 
Smith ( 1982) discovered that caring adult relationships served as a "protective factor" for 
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children. This study, conducted over four decades, studied a sample of children born 
into poverty, and observed them until adulthood. Despite the great "odds" against these 
children, the researchers noted that 1 0% of this group of individuals had become 
"competent, confident and caring young adults by age 18" (Werner & Smith, 1992, p.2). 
One of the key differences between the individuals who became "competent, confident 
and caring" and those who did not was the presence of a caring adult in their lives. 
Since these findings were published in 1982, research consistently demonstrates 
that children who have a positive relationship with their parents and/or a caring adult are 
more likely to overcome adversity and be successful in school and in life than children 
without such a relationship (Rutter, 1990). Bernard (1995) suggests that " the presence of 
at least one caring person--someone who conveys an attitude of compassion, who 
understands that no matter how awful a child's behavior, the child is doing the best he or 
she can given his or her experience--provides support for healthy development and 
learning" (p.2). 
In a qualitative study, Howard and Johnson (2000) asked "at risk" students and 
their teachers to identify what made the difference between "kids with tough lives who do 
ok" and "kids with tough lives who don't do ok". Both students and teachers identified 
family and community as being the most important factors contributing to a child's 
resiliency. While the generalizability of qualitative studies like this is extremely limited 
(Gall, et al., 1996), they sometimes offer deeper insight into what particular individuals 
believe and can serve as a foundation for further research. 
According to Resiliency and Asset-Based research, there are a number of factors 
that serve to protect children from the negative effects of adversity. These factors 
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include, but are not limited to, a sense of self-efficacy, an internal locus of control, social 
competence autonomy (Bernard, 1995), involvement in a religious organization and a 
caring relationship with an adult (Benson et. al, 1999). Positive relationships with adults, 
whether with a parent, a teacher, a coach, or a youth group leader, have been shown to act 
as protectors against some oflife's hazards, including poverty and abuse (Fraser, 1997). 
While it is relatively accepted that protective factors serve to buffer the negative 
effects of risk in children, the Resiliency research has failed to statistically demonstrate 
the buffering effects of protective factors (Rodgers & Rose, 2002). It is still not known 
how many "protective factors" are needed and at what optimal level those factors help 
children overcome adversity. The Search Institute has attempted to quantify these factors 
by identifying forty assets contributing to success; however, their fmdings do not fully 
answer the questions raised here. 
In a study of adolescents of divorced or blended families conducted by Rodgers 
and Rose (2002), it was noted that supportive parents are of "primary importance" to the 
"well-being" of these children. The researchers suggest that this parental relationship is 
what helps adolescents "navigate the risk" in their lives and develop the skills needed to 
become "productive" and "healthy" adults. In a study conducted by Nettles, Mucherah & 
Jones (2000) it was observed that students traditionally placed "at risk" were more likely 
to achieve in school and be optimistic about school if they were involved in activities that 
fostered relationship with adults and were involved in religious activities, while students 
who spent more time just "hanging out" with friends experienced more negative effects. 
Today's popular idea ofmentoring is clearly based on Bandura's Modeling 
Theory and has gained momentum through the Resiliency movement. A 22 year 
.... 
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longitudinal study, (Torrance, 1983) revealed that individuals who had mentors pursued 
more education than those who did not. However, the study did show that mentored 
individuals did not experience a greater sense of life satisfaction than individuals without 
mentors. 
Since its inception, the Search Institute has conducted studies on developmental 
assets involving more than one million students between grades six and twelve in more 
than 1,000 American communities. These studies have consistently shown "children who 
report levels of developmental assets are less likely to engage in risky behavior (e.g. early 
sexual intercourse, use of alcohol and other drugs) and are more likely to achieve positive 
outcomes (e.g., school success, volunteering). "The relation ofthe assets and youth 
outcomes has been shown to be consistently strong". (Scales, et al. 2000, p. 27) While 
the Search Institute's studies have contributed significantly to what is known to 
contribute to a child' s ability to succeed, assets still only explain between 20 percent and 
30 percent of various risk patterns. Self admittedly, Asset-Based researchers recognize 
that there are many other factors that contribute to a child's success or failure that are not 
fully measurable (Scales, 1999). 
Level III Research 
While there is evidence to support a correlation between a caring adult's 
involvement in a child's life and that child's ability to succeed, there are comparatively 
few studies evaluating the effectiveness of programs implementing these principles. An 
evaluation study by Slicker and Palmer (1993) examined the effects of a mentoring 
program on high school retention and academic performance of "at risk" students, but 
found no significant difference between the mentored experimental group and the control 
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group. They did note, however, that the mentors were not randomly assigned to the 
experimental group or control group and that the experimental group was more "at risk" 
than the control group. 
Other studies demonstrate the positive effects of a formal mentor and proteges 
relationship and support the current empirical research. In a study of adolescent parents, 
Flynn (1999) observed that the introduction of mentors into the life of young low-income 
pregnant girls reduced the number oflow-weight-births to 4.6% versus 13.5% with a 
similar population at the national level. Only 2.91% of the control group exhibited child 
neglect, which is smaller than the National average from a similar population. While this 
study used only descriptive statistics and failed to demonstrate whether the difference 
between the control group (mentored pregnant girls) and the general population of 
pregnant adolescents was significant, or simply due to chance, it does demonstrate a 
possible move in a positive direction. 
A study exploring the relationship between mentorship and career success 
revealed that individuals who had been mentored had a significantly higher level of 
career satisfaction than individuals who had not been mentored. Likewise, individuals 
who had served as mentors also demonstrated significantly more career satisfaction than 
individuals who had not. Individuals who had neither been mentored nor served as a 
mentor demonstrated the lowest levels of career satisfaction (Collins, 1994). 
The Big Brothers I Big Sisters organization is America' s largest mentorship 
program and is based almost entirely on the caring adult relationship idea. Big Brother 
and Big Sister volunteers commit to spend at least one hour per week with a designated 
child from a single parent family. In a longitudinal study, Abbott and Meredith ( 1997) 
.. 
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found no significant differences in grades, attitudes and parent relationships between 
boys who had Big Bothers and those who did not. These findings challenge the literature; 
therefore, they suggest that further study in this area is needed. 
The empirical research seems to reveal the benefits a caring adult relationship has 
on a child; however, the formal mentoring program evaluation research is inconclusive 
and in need of further investigation. Factors such as the character traits of mentors, the 
quality of the relationship between the mentor and the child and the length of time 
invested into the relationship must be studied to offer a clearer picture of positive 
mentorship. 
Benefits of Adversity Research 
Level I Research 
Traditionally, Resiliency research identifies "protective factors" that allow 
children to "overcome" adversity. These characteristics, such as self-efficacy, internal 
locos of control and supportive relationships allow them to "beat the odds" and succeed 
in spite of adversity (Garmezy, 1985, 1987; Rutter, 1990; Werner & Smith, 1992). 
Taking this into account, many educational programs focus on helping children overcome 
or avoid adversity. In contrast, this study begins to explore the possibility that when 
children experience adversity, in the context of supportive relationships with adults, it 
may in fact contribute to their success. A child's resilience cannot develop in the absence 
of trials and adversity. Trials are not the enemy of success. They may in fact be a 
necessary contributor to it. This section will explore the theoretical framework which is 
foundational to the benefits of adversity research . 
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The idea that trials and adversity contribute positively to an individual's character, 
strength and perseverance is a longstanding religious belief. The Bible says: "Consider it 
pure joy, my brothers, when you face trials of many kinds, because you know that the 
testing of your faith develops perseverance" (James 1: 2-3). Beyond Judeo-Christian 
beliefs, popular literature is blanketed with stories of individuals who have benefited 
from adverse situations in their lives (Snape, 1997). 
Rutter (1995) suggests that a child's physical immune system is not developed by 
being protected from infection but rather by the body' s struggle to overcome infection. 
Likewise, he says that while there is very little "systematic evidence" of a further social 
inference, it is plausible to believe that a form of immunization would apply to a child' s 
social development. 
Even in light of Biblical support and psychological theory, it is not surprising that 
the educational community has, for the most part, steered away from the idea that 
adversity can produce positive growth. While many individuals have personally 
experienced the benefits of adversity in their own lives and have witnessed the positive 
growth that happens to children as a result of trials, they still maintain a level of 
uncertainty that difficult circumstances will work out for the best. There seems to be no 
guarantee that a child will indeed become stronger when faced with challenges. Many 
parents and educators are not willing to take the risk that challenges might weaken, 
wound or break a child. 
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Levell! Research 
Most research on the topic of adversity suggests that children who endure 
traumatic experiences such as severe health problems, natural disasters, personal 
tragedies and sexual abuse, are at risk of a variety of physical and emotional problems. 
(Lehman, Davis, DeLangis, Wortman, Bluck, Mandel, & Ellard, 1993; McMillen, 
Zuravin & Rideout, 1995) However, an increasing number of studies indicate that there 
are some individuals who experience positive growth and see the benefits resulting from 
their adverse experiences (Calhoun & Tedeschi, 1998). These studies report that some 
individuals experience positive personal changes as a result of traumatic events such as 
fires, heart attacks, death of a loved one, sexual abuse as a child, divorce and even rape 
(Affleck et. al, 1987; McMillen & Fisher, 1998). In a study conducted by McMillen, et 
al. (1995) 47% of women who were sexually abused as children perceived some benefits 
including "self-protection", "increased knowledge of child sexual abuse", and "growing 
stronger as a person" from these experiences. The involvement of caring adult 
relationships in the lives of these victims was not discussed in the study; however, I 
wonder how many of the women who perceived the benefits of their adversity had 
significant relationships with caring adults? Who helped them interpret these traumatic 
events? 
In a study conducted by Schissel (1993) observing the effects that alcoholic 
parents had on adult children, it was observed that the negative influences associated with 
having alcoholic parents were "buffered" when the parents were also mentally ill. It was 
suggested that living with mentally ill parents may in fact have "health-enhancing" 
effects by forcing children to develop the skill needed to assist sick parents. 
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Calhoun and Tedeshi (1998) suggest that "posttraumatic growth is set in motion 
by the same set of events that produce psychological distress and that can also place the 
individual at increased risk for psychological difficulties" (p.360). They suggest that in 
order for a traumatic life event to stimulate positive growth, the event must be able to 
shake a person's "foundational assumptions" about the world. "This type of trauma 
typically leads to a questioning and reevaluation of many important assumptions 
previously held" (Calhoun & Tedeschi, 1998, p.360). 
Other research indicates that children who "face particularly difficult 
experiences" encounter "reality checks". These experiences encourage kids to develop 
positive goals. "Reality checks" can be as dramatic as dropping out of school, becoming 
pregnant, or undergoing drug rehabilitation (McMillan & Reed, 1994). 
In a dissertation conducted by Weiss (2000) about the "posttraumatic growth" that 
occurred in husbands of women with breast cancer, it was discovered that 78 percent of 
the men identified this event as significantly negative and at the same time 85 percent of 
the men identified the experience as being significantly positive. This suggests that 
traumatic experiences can be perceived as negative, and as contributing positively to 
growth at the same time. Furthermore, a bivariate correlation analysis of the data 
suggested that greater "Posttraumatic Growth" in husbands was positively correlated and 
significant with more social support (r = .28 p > .01) and greater marital support and 
commitment from their wives (r = .36 p .001). 
Much of the empirical research looking at the effects of traumatic life experiences 
indicates that there are negative consequences as a result of these experiences. In a meta-
analysis of 45 studies observing the effects of sexual abuse on a child, Kendall-Tackem, 
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Williams, and Finkelhor (1993) observed that children who had been sexually abused 
demonstrated more negative symptoms than children who had not been sexually abused. 
The negative symptoms and effect sizes reported in this study were: aggression (.66), 
anxiety (.39), depression (.59) sexualized behavior (.66) and withdrawal (.60). 
Another study (Craig, 1996) explored the relationship between adversity and 
depression. He suggests that experiencing "defeat, devaluation and entrapment" can 
provoke serious depression in young people. 
As a result of studies like these, the trend is, therefore, and understandably, to 
advocate reducing the amount of adversity a child faces in order to maximize a child's 
chances at success. However, as Calhoun and Tedeschi (1998) suggest, more empirical 
research is needed to look at the benefits or perceived benefits of adversity when 
experienced in the context of a caring adult relationship. 
Level III Research 
The benefit of adversity in a child's life is, and will remain, a controversial 
subject. Educational programs are often designed to minimize adversity and risk in order 
to maximize student safety and success. While more empirical research in this area is 
needed, program evaluation research conducted on outdoor challenge programs have 
found some evidence to support the idea that adversity leads to growth. These programs 
have introduced adversity into their curricula as a means of producing positive growth in 
children. The Outward Bound organization is such a program. 
A quasi-experimental design dissertation by Pann (2000) found that participation 
in Outward Bound programs positively influenced a student' s "academic self-concept" 
and reduced the risk of dropping out of school. While there is very little evidence to 
support the notion that self-esteem has a cause and effect relationship with academic 
success (Ellis, 2001) this study does demonstrate a correlation between academic self-
concept and student retention. 
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Husted, (1999) conducted a dissertation study on the Outward Bound program 
and found a high correlation between participation in the "challenge program" and 
increased self-efficacy. The designs of these studies do not allow for inferences to be 
made about the benefits that challenge programs have on children; however, they do 
suggest that the educational community should conduct more comprehensive research in 
this area. 
Summary of Literature Review 
The correlation between caring adult relationships and a child's success is 
substantiated through a considerable body of literature (Benson et. al, 1999; Bernard, 
1995; Fraser, 1997; Garmezy, 1985; Howard & Dryden, 1999; Reed et. al, 1995; Rutter, 
1990; Werner & Smith, 1992). However, these studies are predominantly causal-
comparative or qualitative studies and therefore cannot establish cause and effect or make 
confident inferences to a greater population. The research simply suggests that the two 
factors: 1) caring relationships and 2) a child' s success coexist in many children. 
There is less empirical evidence to support the potential benefits of adversity in a 
child's life. However, recent studies suggest that some individuals can perceive the 
benefits of traumatic life experiences and report positive growth as a result of these 
experiences (McMillen, et al., 1995). 
Bandura' s (1977) social learning theory provides a solid theoretical foundation for 
the caring adult research. This is followed by the Resiliency and Asset-Based research 
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which empirically supports the importance that a caring adult plays in the life of a child 
(Werner & Smith, 1992). While there is little argument against the importance of a 
'caring adult relationship, programs that are based on the supportive relationships 
research, such as Big Brother/Big Sisters, have not demonstrated consistent effectiveness 
in increasing a child's success rate (Abbott & Meredith, 1997). This discrepancy 
between level II and level III research could be due to that fact that these studies are 
looking at the presence of a mentor in the life of a child but failing to look at the 
character of these mentors. It is my belief that children do not simply need caring adults 
in their lives; they need caring adults of character in their lives. More research is needed 
to determine the difference that a caring adult of character makes in the life of a child. 
The literature trail supporting the idea that trials and adversity may have a 
positive influence in some people's lives was also explored (Calhoun & Tedeschi, 1998). 
The Bible's many references to this idea are complemented by a large body of popular 
stories and legends that have formed a strong cultural belief that challenges make people 
stronger (Snape, 1997). While many individuals believe this, there is comparatively very 
little empirical evidence supporting this theory. The research conducted on this topic is 
inconclusive and simply demonstrates that there are some individuals who perceive 
certain benefits as a result of traumatic life experiences (McMillen & Fisher, 1998). 
A review of the Resiliency and Asset-Based literature reveals that studies have 
failed to demonstrate a strong positive correlation between developmental assets in a 
child, such as the presence of a caring adult, and that child's ability to overcome 
adversity (Scales, et al. 2000). With a few exceptions such as the dissertation conducted 
by Weiss (2000) which links "posttraumatic growth" to supportive relationships, the 
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"benefits of adversity" and "posttraumatic growth" research fails to fully demonstrate the 
difference between individuals who experience positive growth as a result of adversity 
and those who do not. Therefore, there is clearly a need for more research in this area. 
This study attempts to bridge a gap in the current research by exploring the relationship 
between the perceived presence of supportive relationships in the life of a child and that 





A series of"key informant life-history semi-structured interviews" were 
conducted by the researcher. These interviews were designed to explore what "successful 
individuals" identified as being important factors contributing to their success. During 
these interviews, successful individuals from a wide range of backgrounds were asked 
two primary questions: (a) what were the major obstacles you experienced as a child that 
could have stood in the way of your success? And (b) name characteristics or factors that 
contributed to your ability to overcome these obstacles (Stuart, 2002). 
The answers to these questions were recorded using a tape recorder, then 
transcribed word for word. A careful analysis of the answers revealed certain recurring 
themes from the wide range of answers. The results of these unpublished interviews were 
then summarized into three overarching themes: 
1. Supportive relationships with a caring adult( s) were instrumental in helping 
individuals become successful. 
2. Individuals who lacked adversity in their youth believed that the introduction of 
adversity in their lives helped them become successful. 
3. The caring adults in their lives exhibited positive qualities and characteristics 
(Stuart, 2002). 
Further analysis of these fmdings revealed that individuals who grew up in adverse 
settings, including poor families or abusive homes, identified caring adult relationships as 
the main factors that contributed to their ability to overcome obstacles. 
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Conversely, individuals who grew up in more nurturing, supportive or affluent 
homes said that the introduction of various forms of adversity in their lives was 
significant because it contributed to an appropriate concept of self, placed them on an 
emotional and spiritual fitness program, and gave them a reason to strive (Stuart 2002). 
While these findings were obtained thrpugh a series of qualitative and non-published 
interviews, they were able to serve the function of a pilot study. The possible positive 
effect of a caring adult relationship and the possible positive effects of adversity are 
substantiated through a considerable body of literature identified in the pervious chapter. 
Building on the ideas established through these interviews, the present study was 
designed to explore several research questions. Using components ofboth descriptive 
and causal comparative design, this study sought to determine (a) the level to which the 
high school students surveyed perceived the presence of a caring adult in their lives. 
Subsequently, this study sought to determine (b) the level to which high school students 
perceived the benefits of adversity. Once established, this study explored (c) possible 
causal relationships between the presence of a caring adult and the ability to perceive the 
benefits of adversity. While no cause and effect inferences can be made from them, 
correlational studies are useful as exploratory studies and serve as a foundation for 
further research (Gall, et al., 1996). (d) a series of other variables such as gender, 
ethnicity, faith, academic success, and current grade level, were examined to determine 
the predictive capabilities of each on a child's ability to perceive the benefits of adversity. 
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Participants 
The participants in this study were drawn from the population of high school 
students at Rehoboth Christian School (RCS) in New Mexico (N = 160). RCS is a 
private Christian school located near the Navajo and Zuni reservations and serves a 
culturally diverse student body which breaks down as follows: Native American 65%, 
Caucasian 27%, Hispanic 6 %, African American 1% and Asian 1%. RCS has become 
recognized as an outstanding school in New Mexico because it consistently graduates 
99% of its seniors and sends a vast majority of its students on to higher education. These 
statistics are impressive considering that nearly 50% of the RCS student body qualify for 
free or reduced lunches based on family income. Additionally, 60% of the student body 
qualify and receive scholarships to attend RCS, and the education of many others is 
sacrificially supported by extended family members. 
The high school students of Rehoboth Christian School were selected for two 
reasons. First, three months before the study, an RCS junior was killed in an automobile 
accident causing a significant amount of distress amongst students. It is therefore more 
likely that RCS students will be able to respond to the survey having been personally and 
deeply affected by a traumatic event. This has been a concern with some researchers who 
suggest that most adolescents have not experienced "severe life stressors" and therefore 
are not ideal subjects (Cohen et. al, 1998). Second, students attending a private Christian 
school are likely to have at least one caring adult in their lives. However, there is likely 




The instrument for this study was created by combining two existing surveys. 
Portions of the Perceived Benefit Scales (PBS), developed by McMillen and Fisher 
(1998), and the Search Institute' s Profiles of Student Life: Attitude and Behaviors survey 
(PSL-AB) developed by Leffert, Benson, Scales, Sharma, Drake, & Blyth (1998), were 
merged to create the At Promise Survey. 
The At Promise Survey, therefore, has two major parts, Part I and Part II, 
preceded by a general information and demographic section. The general information 
and demographic section asked students to identity their gender, faith commitment, 
average academic grade, ethnicity, current grade level, the nature of the traumatic 
experience, how difficult the experience was for them, and how much harm the 
experience caused them. These items were used to explore possible causal relationships 
with a child's ability to perceive the benefits of adversity. 
The At Promise Survey, Part I, made up of the (PBS) developed by McMillen 
and Fisher (1998), measures a child's ability to perceive the benefits of adversity. In this 
section, students are asked to think of the most difficult event they have experienced in 
the last two years. Then, students are asked to respond to each statement with that 
traumatic event in mind. 
The At Promise Survey, Part II, made up of the (PSL-AB) developed by Leffert et 
al (1998), measures the level to which a child perceives he or she has a significant 
relationship with at least one caring adult. 
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As the sole research instrument in this study, the At Promise Survey was used to 
test the research hypotheses. The At Promise Survey was also subjected to tests of 
reliability, the results of which are discussed in Chapter 4. 
The At Promise Survey: General and Demographic Information 
This section consists of eight items which focus on the students' background and 
demographic information. Students were asked to identify (a) their grade: 9, 10, 11 , 12; 
(b) their ethnicity: Native American, Caucasian, African American, Asian, Hispanic; (c) 
their average academic grade during the last semester: F, D, C, B, A; (d) the nature of 
their traumatic event: divorce, violence, death of a loved one, sickness, drug/alcohol, 
financial, or other; (e) how difficult this experience was for them: 0, 1, 2, 3, 4; (f) how 
harmful this experience was to them: 0, 1, 2, 3, 4; (g) their gender: male, female; and (h) 
the importance that faith plays in their everyday life: 0, 1, 2, 3, 4. These factors were 
used in a multiple regression analysis to explore their possible causal relationships with a 
child's ability to perceive the benefits of adversity. These variables were measured using 
single items; therefore, no internal consistency reliability coefficient was determined 
(Gall, et al., 1996). 
The At Promise Survey Part I- Perceived Benefit Scales 
The Perceived Benefit Scales (PBS) developed by McMillen and Fisher (1998) 
measures the perceived positive life changes that have resulted due to negative events. 
A factor analysis of the PBS suggests that there are eight positive life changes subscales: 
lifestyle changes; material gain;· and increases in self-efficacy, family closeness, 
community closeness, and faith in people, compassion, and spirituality (McMillen & 
Fisher, 1998). 
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Considering that high school students may not be able to make lifestyle changes 
or experience financial gain as a result of negative life experiences, the lifestyle changes 
and material gain sub-scales were not used in the At Promise Survey. The remaining 
twenty-six items were used in the At Promise Survey. 
In the PBS, the internal consistency alpha coefficients for the remaining sub-
scales ranged from adequate (.81 for family closeness) to excellent (.93 for increased 
spirituality). The remaining sub-scales also ranged, in two-week test-retest reliability 
coefficients, from .66 for increased compassion to .93 for increased spirituality 
(McMillen & Fisher, 1998). 
In Part I of the At Promise Survey, the participants are asked to choose the 
experience that was most distressing to them in the past two years and to respond to the 
items in the questionnaire based on that experience. Students indicate, through a five 
point scale, how well each statement describes their experience. The range of answers is, 
from 0 = not at all like my experience to 4 = very much like my experience (McMillen & 
Fisher, 1998). 
For the purpose of this study, the sub-scales were not examined independently for 
the At Promise Survey. Rather, all the items were combined to obtain a total mean score 
for each subject. A mean score greater than 2.00 indicates that the student was able to 
perceive the benefits of adversity. 
In order to decrease the chances of responder bias, eight negative items were 
included in the At Promise Survey but not analyzed (McMillen & Fisher, 1998). These 
items asked students to identify how much these statements related to their experience: 
PBS 2 "As a result of this event, I am more afraid that bad things will happen to me", 
• 
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PBS 6 "As a result of this event, I feel worse about myself', PBS 14 "As a result of this 
event, I trust people less", PBS 17 "As a result of this event, I am more withdrawn from 
people", PBS 22 "As a result of this event, I was harmed fmancially", PBS 25 "As a 
result of this event, I lost all faith in other people", PBS 28 "As a result of this event, it is 
harder for me to get close to people", and PBS 30 "As a result of this event, my life is 
more complicated". 
While this study is a non-experimental design, and does not infer cause and effect 
because there was no manipulation of the independent variables, the scores in Part I were 
identified as the dependent variable, designed to measure self-reported positive life 
changes after traumatic life events. 
The At Promise Survey Part II- Profiles of Student Life: Attitudes and Behaviors 
The Search Institute's Profiles of Student Life: Attitude and Behaviors survey 
(PSL-AB) developed by Leffert et al (1998) determines the existence of 40 
developmental assets in children and the correlation between these assets and a child's 
likelihood of academic and social success. These 40 developmental assets are broken 
down into 20 internal assets, which include a child's commitments, values and 
competencies, and 20 external assets, which are grouped into four categories of support, 
empowerment, boundaries and expectations, and constructive use of time (Leffert et al, 
1998). 
Part II of the At Promise Survey uses the seventeen items measuring a child' s 
external assets of "support". The scores in this section identify each child's perceived 
support from family and caring adults, and serve as the independent variable in this study . 
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The alpha reliability coefficient for the "support" category is .65, an acceptable reliability 
level for the purposes of this study (Leffert et al, 1998). 
While it is understood that changing the format of a survey can have notable 
effects on the validity and reliability of the instrument (Gall, et al ., 1996), for the sake of 
readability and consistency with the At Promise Survey, one of the seventeen PSL-AB 
items was slightly modified to become a statement rather than a question. The original 
PSL-AB item was: "If you had an important concern about drugs, alcohol, sex or some 
other serious issue, would you talk to your parents about it?" The question was changed 
into the following statement: "If I had an important concern about drugs, alcohol, sex or 
some other serious issue, I would talk to my parents about it." 
Furthermore, several items were turned to fit into a five point Likert Scale rather 
than a "yes" or "no" answer. The answers range from 0 =very much disagree to 4 =very 
much agree. A Mean score between 2.00 and 4.00 indicates that the subject believes he 
or she has supportive relationships. The correlation between Part I and Part II mean 
scores were then examined. 
Procedure 
Participant Selection 
The participants in this study were selected using a three-step approach. The 
initial step involved an informal discussion between the researcher and the Executive 
Director of Rehoboth Christian School about the At Promise concept. This discussion, 
which occurred during the summer of 2002, led the Executive Director to extend an 
invitation to conduct the dissertation research at Rehoboth. In December 2002, the 
researcher contacted Rehoboth's Executive Director to formalize the arrangements. At 
... 
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that time, the Executive Director asked the researcher to call the high school principal to 
make the arrangements. Finally, in a formal conversation, the high school principal and 
the researcher finalized plans to conduct the research at Rehoboth Christian School. The 
high school students of Rehoboth Christian should therefore be considered a convenience 
sample which greatly limits this study' s ability to make inferences to a larger population 
of students (Gall, Borg & Gall, 1996). 
Administration of Survey and Data Collection Procedures 
In order to make it possible for all Rehoboth High School students to take the At 
Promise Survey at the same time, the high school principal modified the weekly program 
to create a "chapel schedule" on the data collection day. During the first period of the 
day, the researcher was introduced to all the students in nine different classrooms and 
each teacher was given the surveys and typed instructions to be read out loud to the 
students before they took the survey. The instructions were as follows: (a) This survey 
will be used by Tim Stuart to complete a Doctoral Dissertation at Seattle Pacific 
University. (b) This survey is anonymous, so do NOT put your name on the paper. 
(c)Your answers will not be used for school purposes. There are not RIGHT or WRONG 
answers, so please answer the questions honestly. (d) Read each question carefully and 
clearly circle the answer that best represents how you really feel (Not how you think you 
should feel) . (e) Some of the questions may be difficult to answer. The best answer is 
usually the first one that comes to your mind. (f) Please answer EVERY question on your 
own. (g) Keep all the pages stapled together. (h) When you are finished, wait for the 
teacher to come around and collect the survey from you; and (i) thank you for your 
honesty, openness and willingness to participate in this study . 
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During the second period of the day, the students remained in their classes instead 
of going to chapel. Each teacher read the instructions to the students, administered the 
surveys, then collected the surveys and returned them to the researcher immediately. 
Data Analysis 
The data analysis was conducted by using the Statistical Package for Social 
Sciences (SPSS; Green, Salkind, Akey, 2000). The data retrieved from the At Promise 
Survey were analyzed through descriptive statistics, and multiple regression analysis 
which also yielded a Pearson Product-Movement Correlation Coefficient (Pearson r). 
The results of these procedures are reported in Chapter Four. Following is a specific 
breakdown of the statistical procedures used in the analyses of the At Promise Survey. 
Descriptive Statistics 
Descriptive statistics were used to analyze the items from the Background and 
Demographic section as well as from Part I and Part II of the At Promise Survey. 
Measures of central tendency including frequency, mean, and standard deviation were 
reported. 
The Background and Demographic section consisted of eight different items. 
Consequently, eight different scores were obtained and reported. These scores were 
either categorical in nature or in the form of a five point Likert scale. These single item 
scores were used to report the descriptive statistics. 
In the Background and Demographic section students were asked to identify (a) 
their grade level: 9, 10, 11 , 12; (b) their ethnicity: Native American, Anglo/European, 
African American, Asian, Hispanic; (c) their average grade during the last semester: F, D, 
C, B, A; (d) the nature of their traumatic event: divorce, violence, death of a loved one, 
.. 
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sickness, drug/alcohol, financial, or other; (e) how difficult this experience was for them: 
0, 1, 2, 3, 4; (f) how harmful this experience was to them: 0, 1, 2, 3, 4; (g) their gender: 
male, female; and (h) the importance that faith plays in their everyday life: 0, 1, 2, 3, 4 . 
Part I of the At Promise Survey is in the form of a five point Likert scale ranging 
from 0 to 4 . For each subject, a total score was obtained by calculating the mean ofthe 
scores in Part I of the survey. These total scores were then reported along with measures 
of central tendency for all participants. Students with scores higher than 2.00, are 
considered able to perceive the benefits of adversity. 
Part II of the At Promise Survey was also in the form of a five point Likert scale 
ranging from 0 to 4. For each subject, a total score was obtained by calculating the mean 
of the scores in Part II of the survey. Students with scores higher than 2.00, are 
considered to have perceived supportive relationships. 
Multiple Regression Analysis 
In order to determine the predictive capabilities of several variables related to a 
child ' s ability to perceive the benefits of adversity, a multiple regression analysis was 
conducted. As a point of interest, this study explored the predictive capabilities that 
gender, ethnicity, grade, academic success, perceived difficulty of traumatic event, 
perceived harm caused by the traumatic event, and faith, have on a child's ability to 
perceive the benefits of adversity. The scores obtained in the Background and 
Demographic section of the survey were used as the independent variables. The scores 
obtained in the perceived benefits of adversity section (Part I) were used as the dependent 
variable for the multiple regression analysis . 
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Finally, the primary purpose of this study was to explore the possible correlation 
between the perceived presence of supportive relationships in the life of a child and that 
child's ability to perceive the benefits of adversity. To make this determination, a 
Pearson r and the coefficients of multiple determination (R2) were obtained through the 
multiple regression. More specifically, the degree of perceived supportive relationships 
and the perceived benefits of adversity were examined to determine the strength of the 
relationship and whether there is a positive or negative correlation. This correlation was 
established by taking each subject's mean score obtained on Part I and the mean score 
obtained on Part II and calculating a Pearson r Coefficient through the multiple 
regression analysis. 
In summary, several methods and methodologies were used to answer the three 
research questions. Descriptive statistics and multiple regression analyses were used to 
establish the presence of certain variables in Rehoboth Christian High School students 
including: supportive relationships, gender, ethnicity, academic success, grade level and 
faith and the possible correlations and predictive abilities of these factors on the students' 





The results of this study are presented in five sections. The frrst section presents 
the internal consistency estimates of the At Promise Survey. The second section presents 
the general and demographic information of the student population examined in this 
study. The third section answers the frrst two research questions using descriptive 
statistics. These research questions are: (a) what percentage of Rehoboth Christian High 
School students are able to perceive the benefits of adversity? And (b) what percentage of 
Rehoboth Christian High School students perceive the presence of supportive 
relationships in their lives? The fourth section addresses the two research hypotheses 
which are: (a) children who recognize the presence of supportive relationships in their 
lives are more likely to perceive the benefits of adversity. And conversely (b) children 
who do not recognize the presence of supportive relationships in their lives are less likely 
to perceive the benefits of adversity. To address the research hypotheses, this section 
answers the last three of five research questions. These research questions are: (c) is 
there a positive correlation between a child's belief that he or she has supportive 
relationships in his or her life and that child's ability to perceive the benefits of adversity? 
(d) Is there a positive correlation between a child' s faith and that child's ability to 
perceive the benefits of adversity? And (e) what other variables, if any, are predictors of a 
child's ability to perceive the benefits of adversity? The fifth and final section of this 
chapter is a summary of the results . 
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Survey Reliability 
The modification of any existing survey may seriously impact its reliability (Gall, 
et al., 1996). For this reason, two internal consistency estimates of reliability were 
calculated for the At Promise Survey. First, the data collected from eight negative items 
included in the benefits of adversity section were removed from the survey. This done, 
Cronbach's Alpha coefficients were computed for the supportive relationships section of 
the At Promise Survey and for the benefits of adversity section of the At Promise Survey. 
The Cronbach's Alpha coefficient for the 24 benefits of adversity items was .93, 
indicating a very strong level of reliability (Gall, et al., 1996). This alpha coefficient fell 
within the range (.81) to (.93) obtained by McMillen and Fisher (1998) on the Benefits of 
Adversity Scale suggesting that the modifications made to the original Perceived Benefits 
Scale had no deleterious effects on its reliability. 
The Cronbach's Alpha coefficient for the 16 supportive relationships items was 
.89, indicating a satisfactory level of reliability (Green, et al., 2000). This suggests that 
the items in Part II of the At Promise Survey are measuring the same "thing" (V ogt, 
1999). This Alpha coefficient of .89 is stronger than the alpha coefficient of .65 obtained 
by Leffert and Benson ( 1998) on the support section of the Profiles of Student Life: 
Attitudes and Behaviors Survey. This suggests that the changes made to the original 
survey may have increased its internal reliability. 
The general and demographic information section of the At Promise Survey 
asked students to identify their gender, faith conunitment, average academic grade, 
ethnicity, current grade level, the nature of the traumatic experience, how difficult the 
experience was for them, and how much harm this experience caused them. This section 
.. 
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was measured using single-item scores; therefore, no test for reliability was conducted on 
these items. 
General and Demographic Information 
One hundred and forty eight (N=148) surveys were distributed to the Rehoboth 
Christian High School students present on the data collection day. All148, or 100%, of 
the surveys were completed and returned. However, after a thorough analysis of the data 
it was deemed that one student did not fully complete the survey and that another student 
responded to each item with zero (0) suggesting that he may not have read the questions. 
These two surveys were subsequently removed and not included in the analysis. The 
final sample includes 146 students (n = 146). 
The general and demographic data were collected in eight distinct areas: (a) 
gender, (b) ethnicity, (c) average academic grade, (d) student grade level, (e) nature of 
traumatic experience, (f) difficulty of traumatic experience, (g) harm caused by traumatic 
experience, and (h) level of faith commitment. This section reports the descriptive 
statistics relating to each of these areas. 
Gender is evenly distributed between males and females for the Rehoboth High 
School students. Of the students surveyed, sixty-nine (n = 69) or 47% are boys and 
seventy-seven (n = 77) or 53% are girls (see Table 1). These numbers indicate that the 
findings truly represent both genders at Rehoboth Christian School. The gender variable 
was used as an independent variable in the multiple regression analysis, which will be 
discussed later in this chapter, to determine at what level it was able to predict a child's 
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The high school students' ethnicity, as reported on the At Promise Survey, was 
representative of the greater Rehoboth Christian School population. Of the students 
surveyed, the majority are Native American (n = 86) or 61%. The second highest ethnic 
category is Caucasian students (n = 40) or 28.4% ofthe students surveyed. Next, there 
were seven (n = 7) Hispanic students or 5%. There were six (n = 6) Asian students and 
two (n = 2) African American students who filled out the survey (see Table 2). The 
student's ethnicity variable was used as an independent variable in the multiple regression 
analysis to determine whether students from a particular ethnic background were more 
likely to perceive the benefits of adversity than students from other ethnic backgrounds. 
Table 2 
Ethnicity of Students 












In order to determine whether a student' s ability to perceive the benefits of 
adversity is connected to a child's academic success, students were asked to report their 
average grade for the past semester. For the sake of consistency with the five-point 
Likert scale survey, students were given the choices of: F, D, C, B, and A. One student (n 
= 1) reported being an F student. Three students (n = 3) reported being D students. 
Thirty three students (n = 33) reported being C students. Fifty two students (n =52) 
reported being B students. Fifty students (n = 50) reported being "A" students and six 
students (n = 6) did not report any grade (see Table 3). 
This self-reported data revealed that the median academic grade was a "B" and 
that the range of scores did not reflect a normal curvilinear distribution. Nevertheless, the 
student's academic grade was used as an independent variable in the multiple regression 
analysis to determine if a student's academic success was correlated with that child's 
ability to perceive the benefits of adversity. 
Table 3 
Average Academic Grade 
F D c B A Missing 
Frequency 1 3 33 52 50 6 
Percentage .7% 2.1% 22.6% 35.6% 34.2% 4.1% 
Students' grade levels are recorded to determine whether grade level, and to a 
certain degree, student age, correlates with a child's ability to perceive the benefits of 
adversity. Forty three (n = 43) students reported being freshman. Forty three (n = 43) 
... 
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students reported being sophomores. Twenty eight (n = 28) students reported being 
juniors. Thirty one ( n = 31) students reported being seniors and one student did not 
report his grade level (see Table 4). While the sample number of students at each grade 
level varies, it was determined that there were a sufficient number of students in each 
grade to offer statistical insight into that grade level. Therefore, student grade level was 
used as an independent variable in the multiple regression analysis discussed later in this 
chapter. 
Table 4 


















The nature of the traumatic event experienced by each student was examined. 
This item was used as an independent variable in the multiple regression analysis. 
Rehoboth Christian High School was selected for this study in part because a Rehoboth 
student was killed in a car accident the fall preceding the study. The Superintendent of 
RCS suggested that this loss was a traumatic event that influenced many members of the 
student body. This said, a traumatic event of this nature experienced by Rehoboth 
students raises questions of external validity (Gall, et al., 1996). Simply put, it may limit 
the extent that this study's fmdings can be generalized to a greater population of students . 
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Eighty four (n = 84) or 57.9% of the students identified the loss of a loved one as 
the most difficult event they had experienced in the last two years. This seemingly high 
number of students who identified the death of a loved one as being their most difficult 
experience can be explained, in part, by the recent death of a Rehoboth classmate. Fifteen 
(n = 15) or 10.3% of the students identify the nature of their difficult experience to be 
sickness. Eight (n = 8) or 5.5% of the students identified the nature of their most difficult 
experience to be financial. This was an interestingly low statistic considering that more 
than 50% of the Rehoboth students qualify for free or reduced lunch. Seven (n = 7) or 
4.8% of the students said that their most difficult experience was drug or alcohol related. 
Six (n = 6) or 4.1% of the students identified divorce as the most difficult event they had 
experienced in the last two years. Five (n = 5) or 3.4% of the students said that their most 
difficult experience was related to violence. 
Participants were also given the opportunity to write in their own traumatic event 
in a category labeled: other. Twenty (n = 20) or 13.7% of the students identified their 
most difficult event as other (see Table 5). These write-in responses ranged from pets 
dying to relationship problems. Here are some examples of independent responses from 
students: "my horse died", "fighting with my parent", "arguing with my friends", 
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When asked to rate how difficult the traumatic experience was for them, the 
students' responses ranged from "0- not difficult" to "4 - very difficult". The student 
scores (M = 2.93, SD = .96) indicate that, on average, the students were referring to a 
traumatic event that was "difficult" when responding to the survey questions. Forty three 
(n = 43) or 29.5% indicated that the traumatic event was: 4- "very difficult". Sixty three 
(n = 63) or 43.2% indicated that the traumatic event was: 3- "difficult". Thirty (n = 30) 
indicated that the traumatic event was: 2- "somewhat difficult". Four (n = 4) or 2.7% 
indicated that the traumatic event was: 1 - "a little difficult", and five (n = 5) or 3.4% 
indicated that the traumatic event was: 0- "not difficult" (see Table 6). 
Calhoun and Tedeschi (1998), claim that there is a positive correlation between, 
the level of psychological difficulty experienced in trauma and an individual 's ability to 
perceive the benefits of adversity. In light of this claim, these scores were used as an 
independent variable in the multiple regression analysis to explore whether they can 
predict a child's ability to perceive the benefits of adversity. These results are discussed 
later in the chapter. 
Table 6 























When asked to rate how much harm the traumatic experience caused them, the 
students' responses ranged from "0 - not harmful" to "4 - a lot of harm". The student 
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scores (M = 1.95, SD = 1.28) indicated that, on average, the students were referring to a 
traumatic event that had caused them "some" harm when responding to the At Promise 
Survey questions. Seventeen (n = 17) or 11.6% indicated that the traumatic event caused: 
4- "a lot of harm". Thirty eight (n = 38) or 26% indicated that the traumatic event was: 
3 -"harmful". Thirty five (n = 35) or 24% indicated that the traumatic event caused: 2-
"some harm". Twenty nine (n = 29) or 19.9% indicated that the traumatic event was: 1 -
"a little harmful", and twenty five (n = 25) or 17.1% indicated that the traumatic event 
was: 0 -"not harmful" (see Table 7). These scores were used as an independent variable 
in the multiple regression discussed later in this chapter. 
Table 7 























In response to the statement "My faith is an important aspect of my every day 
life", students' answers ranged from 0- not at all, to 5- very much. Four (n = 4) or 
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2. 7% of the students indicated that faith was 0 - "not at all important" to their every day 
life. Seven (n = 7) or 4.8% of the students indicated that their faith was 1 -"not really 
important" to their every day life. Fifteen (n = 15) or 10.3% ofthe students indicated that 
their faith was 2 - "somewhat important" to their every day life. Fifty (n = 50) or 34.2% 
of the students indicated that their faith was 3- "important" to their every day life. Forty 
eight (n = 48) or 32.9% of the students indicated that their faith was 4- "very much 
important" to their every day life. Twenty two (n = 22) or 15% ofthe students failed to 
respond to this item (see Table 8). A careful revision of the At Promise Survey suggests 
that the students' failure to respond to this item could be due to this item's location in the 
survey and the fact that it was formatted differently from all other items. 
The data collected from the importance of faith item revealed a mean score of 
3.06 (M = 3.06) and a standard deviation of 1.03 (SD = 1.03). Furthermore, ninety eight 
students (n = 98) or 79% of the students who responded to this item identified their faith 
as being "important" or "very important" to their every day life. Considering the fact that 
Rehoboth is a Christian school, these numbers were not entirely surprising. In order to 
answer research question 4, importance of faith was used as an independent variable in 
the multiple regression analysis testing the relationship between a child's faith and that 
child's ability to perceive the benefits of adversity. 
Table 8 
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Based on the review of literature, two hypotheses were established and 
investigated. The two hypotheses are: 
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Hypothesis 1: Children who recognize the presence of supportive relationships in 
their lives are more likely to perceive the benefits of adversity. 
Hypothesis 2 : Children who do not recognize the presence of supportive 
relationships in their lives are less likely to perceive the benefits of adversity. 
In order to test the two hypotheses, students responded to a series of items 
included in Part I and Part II of the At Promise Survey. Twenty four (24) items, with a 
Cronbach 's Alpha of .93, measured whether or not the student are able to perceive the 
benefits of adversity. Sixteen (16) items, with a Cronbach's Alpha of .89, measured 
whether or not a child perceives supportive relationships in their lives. 
Research Question 1 
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What percentage of Rehoboth Christian High School students is able to perceive the 
benefits of adversity? 
To answer research question 1, student scores from the twenty four (24) benefits of 
adversity items were computed and a mean score for each student was derived. These 
mean scores were used as the dependent variable, sometimes called the criterion variable, 
in the multiple regression analysis. Overall, student scores on the benefits of adversity 
section of the At Promise Survey approached a normal distribution with a range in scores 
of3.75 on a five point Likert scale (see Figure 1). The total Mean score for the benefits 
of adversity section was 2.17 with a Standard Deviation of .79 (M= 2.17, SD = .79). In 
response to research question 1, sixty two percent (62%) ofthe Rehoboth students were 
able to perceive the benefits of adversity since their total mean score falls above the 
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Benefits of Adversity Scores 
Research Question 2 
What percentage of Rehoboth Christian High School students perceives the 
presence of supportive relationships in their lives? 
In order to answer research question 2, student scores from the sixteen ( 16) 
supportive relationships items were computed and mean scores for each student were 
derived. These mean scores were used as one of the independent variables, sometimes 
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called the predictor variables, in the multiple regression analysis. Overall, student scores 
on the supportive relationships section of the At Promise Survey demonstrated a slight 
positive skewness with a range of scores of 3.81 on a five point Likert scale (see Figure 
2). The total mean score for the supportive relationships section of the At Promise 
Survey was 2.66 with a Standard Deviation of .74 (M= 2.66, SD = .74). In response to 
research question 2, eighty one percent (81 %) of the Rehoboth High School students 
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believed that they have supportive relationships in their lives. This was indicated by the 
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Multiple Regression Analysis 
Two assumptions for the Random-Effects Model were evaluated before running 
the multiple regression analysis on the set of variables. First, scatterplots were run to 
visually check for the linearity of the data. The scatterplots revealed a linear relationship 
between each independent variable and the dependent variable. No outliers were 
observed through the scatterplots thus meeting the first assumption criteria (Green et al. 
2000). Secondly, the data for all the variables were examined for normality. Because of 
the relatively large sample size (n = 146) the assumption of normally distributed scores 
can be slightly violated (Green et al. , 2000); however, it was found that the data did 
approximate a normal distribution of scores. Therefore, the second assumption of the 
normal distribution of scores was met. 
The assumption being met, Pearson Product-Moment correlations (r) were run 
among all independent variables. These were run to test for collinearity between the 
independent variables, noting that a high correlation between these variables make it 
difficult to observe their separate influence on the dependent variable (Vogt, 1999). 
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Table 9 displays the correlations between perceived supportive relationships, 
importance of faith and difficulty of trauma. It can be noted that collinearity exists 
between the supportive relationships variable and the importance of faith variable but not 
between the difficulty of trauma variable and either the supportive relationships and 
importance of faith variables. The correlation between perceived supportive relationships 
and the importance of faith was significant (r = .45,p < .01). The correlations between 
the difficulty of trauma variable and both supportive relationships and importance of faith 
variables were non-significant (r = .08 and r = -.07) respectively. While it was not 
surprising that a child who perceives the presence of supportive relationships in his or her 
life was more likely to have a faith that is important to him or her, the collinearity 
between these variables was noted. However, because the collinearity between the 
supportive relationships variable and the importance of faith variable was small (r = .45), 
both independent variables were included in the multiple regression analysis. All other 
variables showed insignificant levels of collinearity with each other and were therefore 
not reported in this study. 
Table 9 
Intercorrelation Matrix among Variables 
1 
1. Supportive Relationship 
2. Importance of Faith 
3. Difficulty of Trauma 







Before running a hierarchical multiple regression analysis, a simultaneous 
multivariate regression procedure was employed to obtain Pearson r correlations between 
the independent variables and the dependent variable (see Table 10). This step was taken 
to discover the independent variables that have the strongest correlation with the 
dependent variable. Because the literature does not suggest what variables may be 
stronger predictors than others, all independent variables were observed at the same time 
to determine the strength of their relationship with the dependent variable. To do this, 
three "dummy variables" were created for the variables reported in categorical data. 
Effect coding was performed on the variables of gender, ethnicity and type of trauma. 
Missing data from the At Promise Survey was replaced by the mean score of each 
variable. 
The Pearson r coefficients obtained revealed that only the supportive 
relationships variable (r = .59) and the importance of faith variable (r = .41) correlate 
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significantly with a child' s ability to perceive the benefits of adversity. All other 
variables demonstrated a very weak correlation with the dependent variable (see Table 9). 
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Table 10 
Pearson Correlation with the perceived benefits of adversity 
Variable r 
1. Supportive Relation. .59* 
2. Importance of faith .41 * 
3. Difficulty of Trauma .17 
4. Gender .20 
5. Student Grade Level -.19 
6. Native .16 
7. Anglo -.03 
8. African American .00 
9.Asian -.08 
10. Hispanic -. 14 
11. G.P.A. .13 
12. Trauma Harm .12 
13. Divorce -.1 2 
14. Death of a Loved One -.1 7 
15. Sickness -.17 
16. Drug Alcohol .10 
17. Financial -.04 
18. Other Trauma -.04 
* p < .01 
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As a result of these fmdings, a hierarchical multiple regression analysis was 
conducted introducing the supportive relationships variable first in the stepwise 
approach, followed by the importance of faith variable. Because the type of trauma 
variable, which was transformed into six "dummy" variables, revealed a very weak 
relationship with the dependent variable, it was not included in the hierarchical multiple 
regression analysis. The remaining thirteen independent variables were introduced in 
random order. 
The analysis of the multicollinearity statistics demonstrated that the independent 
variables were not highly intercorrelated. The Tolerance and Variance Inflation Factors 
for the supportive relationships variable were both at the desired 1.00 level and the 
Tolerance and Variance Inflation Factors for the importance of faith variable had 
acceptable values of .814 and 1.228 respectively. These findings suggest that the 
supportive relationships independent variable and the importance of faith independent 
variables were uniquely important and contribute independently to the dependent variable 
(Licht, 1995). 
Results of the Research Hypotheses 
The research hypotheses state that children who recognize the presence of 
supportive relationships in their lives are more likely to perceive the benefits of adversity, 
and conversely, that children who do not recognize the presence of supportive 
relationships in their lives are less likely to perceive the benefits of adversity. 
To test the null hypothesis, the three remaining research questions were explored 
using hierarchical multiple regression analysis. The results of each of the research 
questions are presented in the next section. 
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Research Question 3 
Is there a positive correlation between a child's belief that he or she has 
supportive relationships in his or her life and that child's ability to perceive the benefits 
of adversity? 
Research Question 4 
Is there a positive correlation between a child's faith and that child's ability to 
perceive the benefits of adversity? 
Research Question 5 
What other variables, if any, are predictors of a child's ability to perceive the benefits 
of adversity? 
Supporting the research hypotheses and answering research question 3, the best 
variable for predicting a child's ability to perceive the benefits of adversity is the 
perceived presence of supportive relationships in the life of a child. The Pearson r 
coefficient revealed a positive and significant correlation (r = .59,p < .01) between 
perceived supportive relationships in a child' s life and that child's ability to perceive the 
benefits of adversity. Answering research question 4, a Pearson r coefficient also 
revealed that the importance of faith variable was positively and significantly correlated 
(r = .41,p < .01) with a child's ability to perceive the benefits of adversity. All other 
independent variables were not strongly correlated with a child's ability to perceive the 
benefits of adversity (see Table 9). 
The limited correlation between the difficulty of trauma and a child's ability to 
perceive the benefits of adversity (r = .17) does not support Calhoun and Tedeschi's 
( 1998) claim that the difficulty of a traumatic event is significantly correlated with a 
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person's ability to perceive the benefits of adversity. The implications of these findings 
are discussed in Chapter 5. 
In order to identify the coefficients of multiple determination (R2), the 
independent variables were entered one at a time into the multiple regression analysis 
starting with the variables that promised to be the strongest predictors. First, the 
supportive relationships variable was entered (r = .59), then the importance of faith (r = 
.41) variable was entered. All other variables were entered in random order. 
Table 10 presents the results of the multiple regression analysis. The hierarchical 
multiple regression procedure revealed coefficients of multiple determinations (R2) for 
the supportive relationships and importance of faith variables. All other variables were 
removed because they were found to be non-significant at the alpha levelp < .01. The 
coefficient of multiple determination (R2) for the supportive relationships variable was 
shown to be (R2 = .34). This shows that 34% of the total variance in the perceived 
benefits of adversity scores was accounted for by the supportive relationships scores as a 
predictor variable. After controlling for the supportive relationships variable, the 
coefficient of multiple determination (R2) value for the importance of faith variable was 
shown to be only (R2 = .03). This suggests that the importance of a child's faith only 
adds 3% to the variance predicted by the supportive relationships variable. This 
relatively insignificant additional contribution from the importance of faith variable is 
likely due to the collinearity (r = .45,p < .01) between the supportive relationships 
variable and the importance of faith variable. Still, when combined together, the total 
predictive value of importance of faith and supportive relationships was (R2 = .37) 
(see Table 11). 
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Answering research question 5, no other independent variables examined could 
be considered strong predictors of a child's ability to perceive the benefits of adversity. 
Given the data, it can be concluded that the best predictor variable of a child's ability to 
perceive the benefits of adversity was clearly the presence of supportive relationships in 
the life of that child. 
Table 11 
Summary of Hierarchical Multiple Regression Analyses 
Variables 
1. Supportive Relation. 
2. Importance ofFaith 
* p < .01 
Summary 
R R2 Change Adjusted R2 










Chapter 4 presented information about the At Promise Survey's reliability. 
Cronbach's Alpha coefficients of .89 and .93 suggest that the At Promise survey had a 
high level of internal reliability. Secondly, general and demographic information 
describing the participants in the study was presented. This information statistically 
describes the participants through the data collected on the At Promise Survey and 
• 
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revealed that eighty four (n = 84) or 57.9% of the students identified their most difficult 
traumatic experience as being the death of a loved one. 
In response to research questions 1 and 2, it was presented that a majority (81%) 
of this study's participants believed that they possessed supportive relationships in their 
lives, and significant percentages ( 62%) of the participants are able to perceive the 
benefits of adversity. Lastly, the research hypotheses and research questions 3, 4, and 5 
were explored using multiple regression analysis. This revealed a positive and significant 
correlation (r =.59) between the perceived presence of supportive relationships in the life 
of a child and that child's ability to perceive the benefits of adversity. Furthermore, a 
positive and significant correlation (r = .41) was observed between the importance of a 
child's faith and that child's ability to perceive the benefits of adversity. Hierarchical 
multiple regression analysis revealed a coefficient of multiple determination (R2) for the 
supportive relationships variable of (R2 = .34) suggesting 34% of the variance in the 
perceived benefits of adversity scores can be predicted by the supportive relationships 




Chapter five addresses a number of issues including (a) the purpose of this study; 
(b) the results presented in chapter four; (c) the limitations of the study; and (d) a 
conclusion with recommendations for further study and practical applications. 
Purpose of Study 
The central purpose of this study was to determine whether a correlation exists 
between the presence of supportive relationships in a child's life and his or her ability to 
perceive the benefits of adversity. To explore this possible correlation, the researcher 
surveyed a sample of Rehoboth Christian High School students using the At Promise 
Survey. The survey was created to determine (a) the level to which students perceive the 
presence of supportive relationships in their lives; and (b) the level to which the same 
students are able to perceive the benefits of adversity. Lastly, this study explored how 
alternative variables such as gender, ethnicity, academic success, current grade, and 
importance of faith may serve as predictors of a child' s ability to perceive the benefits of 
adversity. 
Demographic Information 
One hundred and forty six (n = 146) Rehoboth Christian High School students 
completed the At Promise Survey. The data from this survey yielded notable information 
about this specific population. In terms of gender, 53% of the participants were female, 
while 47% were male. Ethnically, 61% of the participants identified themselves as being 
Native American, and 28% identified themselves as being Caucasian. The remaining 
11% represented a sampling of Hispanic, African American and Asian students. 
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Academically, 70% of the participants identified themselves as being "B" or "A" 
students. From those surveyed, each grade level was well represented in the study's 
population. In all, forty three (n = 43) freshmen, forty three (n = 43) sophomores, 
twenty eight (n = 28) juniors, and thirty one (n = 31) seniors participated in the study. 
Nature of Adversity 
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The participants were asked to identify the nature of the most "difficult event" 
they had experienced in the last two years and to respond to the items in Part I of the At 
Promise survey in light ofthat experience. Confirming the school superintendent's 
prediction, 58% of Rehoboth High School students identified the loss of a loved one as 
being the most traumatic event they had experienced. This stands in contrast to the 
lowest percentage of students 3.4% who identified the nature of their most traumatic 
experience as being violence. 
When asked to indicate how difficult their experience was, 73% of the students 
suggested that their traumatic event was either "difficult" or "very difficult". But when 
asked how much harm this event had caused them, only 38% suggested that the event 
was "harmful" or had caused them "a lot of harm". These fmdings suggest that the 
participants were able to distinguish between how difficult an experience is, and how 
harmful it is to them. These preliminary descriptive statistics begin to hint at a child's 
ability to experience serious levels of adversity and at the same time perceive that this 
adversity can have varying degrees of impact on his or her life . 
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Importance of Faith 
At the heart of any Christian School is the desire for its students to develop a 
personal faith that is central to their every day life. Of the Rehoboth Christian School 
students who responded to the survey question concerning the importance of faith, 79% 
indicated that their faith was "important" or "very important" to their every day lives. 
This statistic suggests that the majority of Rehoboth High School students surveyed are 
influenced by their faith, specifically the Christian faith. If, in fact, it is possible to 
suggest that 79% of the students surveyed embrace a Christian faith which values the 
biblical teaching that adversity can lead to positive growth and development, their 
common worldview may lead them to more easily perceive the benefits of adversity. 
Benefits of Adversity 
McMillen, Zurivan and Rideout (1995), suggest that individuals who are able to 
perceive the benefits of adversity are more likely to experience positive growth after 
having experienced a traumatic event than individuals who do not perceive the benefits of 
adversity. In other words, when people see that positive things can happen as a result of 
difficult experiences, they are more likely to experience those positive outcomes rather 
than being overwhelmed by the difficult circumstance. The scores on Part I of the At 
Promise Survey serve to answer research question 1 by suggesting that 62% of the 
Rehoboth Christian High School students were able to see that some good resulted from 
their most traumatic experience. 
Supportive Relationships 
The Resiliency and Asset-Based movements are strong endorsers of the benefits 
associated with the presence of supportive relationships in a child's life (Benson et al., 
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1999;Wemer & Smith, 1992;). Therefore, a child's perception of his or her relationship 
with supportive adults is an important indicator of that child's ability to succeed. The 
data collected from Part II of the At Promise Survey served to answer research question 
2. While the student scores presented a wide range of responses, the data suggest that 
81% of the students surveyed believed that they had supportive relationships in their 
lives. These supportive relationships range from parents, teachers, community members 
and peers. 
Several underlying factors may have contributed to this high percentage of 
perceived supportive relationships among students: (a) Rehoboth is a private school; 
therefore, parents or guardians choose to send their children to the school and pay for 
tuition, in many cases sacrificially. Because of the deliberate investment required to 
-
make each student's education possible, it is likely that a high percentage of the students 
perceive that at least one benevolent person in their lives cares about them. (b) Rehoboth 
is a relatively small high school with a total of 170 students and an average 
student/teacher ratio of 12:1, thus increasing the chances that supportive relationships 
develop between students and educators. These factors must be taken into account when 
considering the generalizability of this study. 
Research Hypotheses and Questions 
In order to investigate the research hypotheses established for this study, the 
scores obtained through the At Promise Survey were entered into a hierarchical multiple 
regression analysis. The multiple regression analysis yielded Pearson r coefficients 
between the nine established independent variables and the dependent variable. The 
independent variables observed were: (a) supportive relationships; (b) importance of 
faith; (c) difficulty oftrauma; (d) gender: male and female; (e) student grade level; (f) 
ethnicity: Native, Caucasian, African American, Asian, and Hispanic; (g) average 
academic grade; (h) trauma harm; and (i) type of trauma: divorce, death of a loved one, 
sickness, drug/alcohol, fmancial, and other. 
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Only two of the nine independent variables revealed a positive and significant 
correlation with a child's ability to perceive the benefits of adversity: importance of faith 
and supportive relationships. Responding to research question 3, supportive 
relationships and the perceived benefits of adversity demonstrated a positive and 
significant correlation (r = .59,p <.01). Responding to research question 4, the 
importance of faith in the life of a child and the perceived benefits of adversity 
demonstrated a positive and significant correlation (r =.41, p <.0 1 ). 
In response to research question 5, coefficients of multiple determination (R2) 
were explored to examine how each independent variable predicts the dependent 
variable: a child's ability to perceive the benefits of adversity. Only the supportive 
relationships variable and the importance of faith variable demonstrated the ability to 
predict the variance in the dependent variable scores. Specifically, the coefficient of 
multiple determination for supportive relationships was (R2 = .34) and the coefficient of 
multiple determination for importance of fa ith was (R2 = .03). The data suggest that the 
two independent variables combined were able to predict 3 7% of the variance of scores in 
the dependent variable. No other independent variable examined served as a strong 
predictor of a child's ability to perceive the benefits of adversity. 
~ 
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Limitations of Study 
This study used a causal-comparative, non-experimental research design. 
Therefore, there are considerable limitations to the generalizability of its fmdings. The 
descriptive component of this study reported general demographic information as well as 
the level to which Rehoboth Christian High School students perceive the importance of 
faith in their everyday lives, their perception of supportive relationships, and the level to 
which they perceive the benefits of adversity. The data collected from the At Promise 
Survey was in a self-reported format, and, therefore, possesses serious limitations 
because it depends on the participants' truthfulness and diligence in responding to each 
item (Gall, et al., 1996). 
No cause and effect relationship between independent variables and the 
dependent variable was established in this study because there was no direct manipulation 
of variables (Gall, et al., 1996). Therefore, this study did not attempt to demonstrate that 
children are able to perceive the benefits of adversity because they have supportive 
relationships. The fmdings simply suggest that a positive and significant correlation 
exists between the perception of supportive relationships and the importance of faith in 
the life of a child and the degree to which that child is able to perceive the benefits of 
adversity. 
Contrary to the possible limitations presented in Chapter 1, it appears that high 
school students were able to perceive the benefits of adversity, considering that 62% of 
the Rehoboth students reported being able to see the positive effects resulting from a 
difficult event. While it was feared that certain levels of adversity may make it 
impossible for students to perceive the benefits of adversity, this did not appear to be the 
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case in this study. In fact, there was a slight positive correlation (r = .17) between the 
difficulty of the student's traumatic experience and that student's ability to perceive the 
benefits of adversity. This suggests, however slightly, that the more difficult the 
traumatic experience was, the more likely it was that the child was able to perceive the 
benefits of adversity. Still, it may be more difficult to perceive the benefits of adversity 
from certain types of trauma than others. This distinction fell outside the scope of this 
study. 
The non-random selection process of this sample presents a threat to external 
validity and limits the inferences that can be made to a larger student population (Gall, et 
al., 1996). Specifically, the participants selected for this study should be considered a 
convenience sample that comes from a unique school with unique characteristics and 
influencing factors. First, Rehoboth is a private Christian school located in one of the 
United States' poorest counties. Based on the financial investment required from each 
student's family to pay tuition costs, the daily distance traveled to acquire their education, 
and the religious nature of the school, the characteristics of the Rehoboth students are 
more similar to that of a volunteer sample than they are to a random sample. Second, 
because a Rehoboth student died two months before the study was conducted, it is 
possible that survey scores were influenced by this event. The faculty and administration 
of Rehoboth Christian School suggest that relationships at the school have become 
stronger since the accident, and students have been given opportunities to debrief and 
make sense of this event within the school community. This must be taken into 
consideration when analyzing the results. 
.... 
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Finally, there are many possible confounding variables that may contribute to a 
child's ability to perceive the benefits of adversity including a student's I.Q. level, socio-
economic status, personality and mental health, to name a few. While these potential 
confounding variables exist, they fall outside the scope of this study, and, therefore, are 
not included in the analysis. 
Discussion 
In many ways Rehoboth Christian School was the ideal setting to conduct a study 
designed to explore the correlation between supportive relationships in the life of a child 
and his or her ability to perceive the benefits of adversity. Rehoboth is a school 
characterized by relationship and adversity. On a regular basis, Rehoboth students and 
teachers deal with numerous forms of adversity including poverty, violence, alcoholism, 
drug abuse, divorce, and the death of loved ones. At the same time, Rehoboth students 
experience a great deal of supportive relationship through family members, as well as 
faith and school communities. The undeniable success of Rehoboth Christian School 
graduates is a testimony to the power of relationship and adversity. 
This study was designed to bridge the gap between the supportive relationships 
research and the benefits of adversity research. This was done by exploring the possible 
correlation between the presence of supportive relationships in the life of a child and that 
child's ability to perceive the benefits of adversity. The significant findings of this study 
suggest that children who perceive supportive relationships in their lives are more likely 
to be able to perceive the benefits of adversity and consequently experience positive 
growth as a result of adversity . 
71 
Almost as significant as what was found, is the significance of what was not 
found in this study. No significant correlation, positive or negative, was observed 
between other independent variables and a child's ability to perceive the benefits of 
adversity. These findings are important because they reveal that factors which cannot be 
changed, such as gender, grade level, type of trauma and ethnicity were not shown to be 
predictors of a child's ability to perceive the benefits of adversity. Likewise, the level of a 
child's academic success, though variable, did not predict his or her ability to perceive 
the benefits of adversity. "A" students and "D" students alike were able to perceive these 
benefits, according to the level of supportive relationships they perceived in their lives. 
These findings offer a glimmer of hope to educators and parents because they 
suggest that factors that are traditionally responsible for identifying a child as "at risk", 
such as ethnicity, poor academic standing, and type of trauma, showed little or no 
correlation with a child's ability to experience growth as a result of adversity. Simply 
put, all kids, regardless oftheir gender, ethnicity, academic success, grade level and/or 
how difficult their traumatic experiences may be, can experience positive growth as a 
result of adversity. It cannot be said that a child'sfaith and level of supportive 
relationships can cause a child to perceive the benefits of adversity; nevertheless, it can 
be said with confidence that children who have supportive relationships with caring 
adults and who develop a faith that is important to them, are more likely to experience 
positive growth through adversity. 
Recommendations 
This study has clearly demonstrated the need for further research in several areas. 
While attempts have been made to quantify the importance of supportive relationships in 
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the lives of children, much of the research conducted to date is anecdotal in nature and 
presents challenges of external validity. Similarly, studies exploring the possible benefits 
of adversity are limited and, to date, relatively few. More studies exploring the long term 
effects of adversity on individuals are needed. Whether individuals who perceive the 
benefits of adversity actually experience positive growth through adversity is a question 
that also requires further exploration. 
A replication study using the At Promise Survey should be conducted. This study 
could select a sample of students that are traditionally considered "advantaged". The 
findings of such a study could reveal whether the ability to perceive the benefits of 
adversity is a function of socio-economics as well as relationship and faith. 
A second recommendation is to conduct an international study exploring the 
possible correlation between supportive relationships and the ability to perceive the 
benefits of adversity among students from different countries. Such a study would 
explore whether culture plays a role in a child's ability to perceive the benefits of 
adversity. This study could also examine whether supportive relationships, in various 
parts of the world, impact children similarly or differently. 
A fmal recommendation is to explore the possible correlation between a child's 
ability to perceive the benefits of adversity and that child's I.Q. level, socio-economic 
status, personality, and mental health. These factors were not considered in this current 
study, but should be the focus of future investigations. Such studies would offer deeper 




Closing Remarks and Practical Implications 
Based on the study conducted here, a possible cause and effect relationship may 
be established between a child's perception of supportive relationships and his or her 
ability to perceive the benefits of adversity. It is logical to infer that supportive 
relationships with caring adults help children perceive the benefits of adversity. It is less 
logical to infer the inverse: that a child's perception of the benefits of adversity causes 
supportive relationships with caring adults. Still, other causative variables may be at 
work. It is possible that neither supportive relationships nor benefits of adversity are 
causal agents. 
Still, the possibility of such a cause and effect relationship has several important 
implications for educators and parents alike. If it can be established that both relationship 
and adversity are necessary in order to experience positive development, then adversity 
becomes a needed component of growth rather than a barrier to it. This realization 
challenges the traditional notion of "children at risk" and suggests the need for an 
alternative paradigm. A preliminary rationale for such an alternative can be simply stated. 
The "at risk" paradigm exists because trials and adversity can be messy and 
drawn out. Such trials often tend to bring out the worst in children and adults alike. They 
test relationships, reveal the true self, and inspire tantrums. They also spark conflict, 
create confusion, and lead many parents and educators to the edge of their endurance, 
which is why the natural tendency is to keep children from experiencing them. 
In fact, the tendency is to see children who experience adversity, difficulties, and 
failures as "at risk" and starting from a "disadvantaged" position in life. It is often 
assumed that such children live well below the "ground floor" and must struggle to get 
... 
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above ground first before they can ever begin to climb toward a measure of success. But 
is this true? Does adversity put kids in a deficit position among their peers? 
To switch metaphors, consider a child' s success to be a bank account. The "at 
risk" perspective assumes that every time a child fails, hurts, or loses, his or her account 
decreases. Following this logic, the child with great adversity is left with a severely 
overdrawn account, with charges and late fees accruing daily. It seems that only a chain 
of certain successes and positive experiences can reverse the dismal balance. 
But what if every time a child experiences pain and adversity, a deposit, not a 
withdrawal, is made in his or her account? What if every time a trusted adult helps him or 
her interpret struggle positively, interest is added to the balance? Then, children hurt by 
family dynamics, overwhelmed by a new language and culture, or trapped by a series of 
negative choices, no longer needs to "catch up". 
Children will experience trials and adversity in their lives. This is an inevitable 
part of life. The hope comes with the knowledge that supportive relationships with 
caring adults can help children interpret this adversity, make sense of it, and experience 
positive growth not simply in spite of it, but because of it. 
The At Promise paradigm - which states that adversity and relationship are both 
necessary ingredients for positive growth and development in children -- can have a 
transformational influence on the way educators counsel, teach, discipline and mentor the 
children in their care. If pain and adversity are truly essential components to a child's 
positive development, then at-risk terminology is no longer sufficient by itself. All of the 
factors that traditionally place children at-risk have the opportunity to become building 
blocks of promise . 
..... 
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Appendix A: 
SEATTLE PACIFIC UNIVERSITY 
PROPOSAL GUIDELINES FOR HUMAN SUBJECTS REVIEW 
CONFIDENTIAL 
Title of project: The "At Promise" Child Interview: Characteristics and Stories 
Name of researcher: Timothy S. Stuart 
Phone #: (360) 318 - 1525 Date Received: ----------------
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Advisor Signature: _________________________ __ Date signed: _________ _ 
Advisor 2 Signature: Date signed: ______ _ 
Directions: Submit one typed copy of proposal, using this form, to appropriate Research 
Coordinator. It is estimated the review process will be completed within three to five 
working days. Research that the RC determines is not exempt needs to be reviewed by 
the Institutional Review Board (IRB). 
Applications to the IRB must be submitted by the 151b of the month; the IRB meets 
during the first week of the month to review applications and will respond to 
applicants within two weeks of their meeting date. 
Complete all information: 
1. Purpose of study: 
The purpose of this study is to gather childhood stories from a wide range of 
"successful" individual. Through these stories, I would like to hear about the 
challenges they experiences as children and to what they attribute their ability to 
overcome these obstacles. 
2. Sample/population: 
a. I will be interviewing individuals who are considered to be "successful" based on 
the kind of job they are currently holding. A "successful" job is defmed as having 
a certain degree of responsibility over others and a salary of over $50,000 I year. 
I have selected this population because I would like to hear first hand to what they 
attribute their success. 
b. I will be recruiting the subjects based on personal contacts. Since I don't know 
many people that make more than $50,000/year, I will then ask each subject if 
they would be willing to recommend other individuals whom I could interview. 
c. Participating in this interview will strictly be voluntary 
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3. Methodology: 
I will be using a "key informant life-history semi structured interview" format for 
this study. (See attached interview questions) This interview may be recorded 
using a tape recorder if the participant agrees to this. 
4. Risks: 
a. Because I will be interviewing adults who have agreed to speak with me, I do not 
see any major risk associated with this study. It is conceivable however, that 
some subjects could experience some emotional stress as they reflect upon their 
life's challenges. 
b. The potential risk of this study is so minimal that there is no need to consider 
alternative methods of research. 
c. The subjects will have the option to not answer any question that they do not feel 
comfortable with. This will give the subject the option to not talk about anything 
they are not willing to deal with at that moment. Participants will also have the 
option to drop out of the study at any given time. 
5. Benefits: · 
The subject will not receive any fmancial benefits from participating in this 
interview. The subjects will be given the opportunity to reflect upon their lives 
and pinpoint factors in their childhood that have contributed to their success. My 
hope is that this will be a very rewarding experience for all participants. As we 
look back, we will see how much each person has actually overcome and we will 
be able to identify important people, programs, and activities that have help them 
overcome these challenges. 
My hope is that society in general will benefit from this study as I use this 
information in structuring my doctoral dissertation. These interviews will help 
me identify common characteristics that have contributed to these subjects 
"success". I will these test the correlation of these characteristics to academic and 
social success in schools. 
6. Confidentiality: 
Confidentiality will be maintained by providing a "numerical code" for all 




A consent letter will be signed by each participant prior to the interview. This 





At Promise Interview Permission Letter 
Dear Participant, 
Thank you for agreeing to participate in the "At Promise" child interview. This 
study is being conducted as a part of my doctoral studies in education at Seattle Pacific 
University in Seattle. 
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The long range purpose of this study is to find common characteristics among 
successful individuals and test the correlation between those characteristics and academic 
and social success in school aged children. The interview process should not take more 
than 45 minutes. 
You have been selected because you are considered to be a successful individual 
based on the fact that you have a job with considerable responsibility and earn over 
$50,000 I year. 
This interview will be in the format of a "key informant life-history semi 
structured interview". This means that you have been selected because you meet the 
criteria listed above and that you will be guided through the interview with a series of 
questions. These questions are intended to be open-ended and give you the opportunity 
to answer in any way that you wish. If you agree, I would like to record this interview 
for the sake of accuracy. 
Because this interview may induce emotional stress by recalling difficult 
memories and experiences you have had in your childhood, please note that you are fee to 
decline from answering any questions that you deem inappropriate. You may also choose 
to end this interview at any given time without penalty. Your participation in this 
interview is strictly voluntary and will not be compensated through financial means or 
rewards. 
To preserve the integrity of the study you will not be given all of the information 
about the study before the interview. All information gathered through this interview 
process will remain confidential and for educational purposes only. Your name with 
remain anonymous in research reports and publications unless explicit written permission 
is granted by the participant. 
If you have any questions about this study please feel free to ask me or contact 
Dr. Art Ellis at Seattle Pacific University at aellis@spu.edu. Thanks again for your 
participation. Please sign and date both copies of the consent letter and keep a copy for 
your files. 
Sincerely, Participant: --------- ---- -
Timothy S. Stuart Signature: Date: __ _ 
~ 
Appendix C 
At Promise Interview Questions 
Timothy S. Stuart 
1. Would you have called yourself an "at risk" kid? Why? Why not? 
2. Would other people have called you an "at risk" kid? Why? Why not? 
3. Would you call yourself an "advantaged" kid? Why? Why not? 
4. What do you see as being the major obstacles you experienced as a child that 
could have stood in the way of you becoming successful? Why were these 
obstacles? 
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5. Name characteristics or factors that contributed to your ability to overcome these 
obstacles. 
6. Explain why you believe these characteristics and/or factors contributed to your 
success. 
7. How would you defme an "at promise" child? 
8. Tell me your favorite childhood story that give an example of someone or 
something making a significant impact on the success you have had in your life. 
Appendix D 
Permission Request Letter to the Search Institute 
Search Institute 
Attn: Survey Services 
615 First Avenue N.E., Suite 125 
Minneapolis, MN 55413 
December 10, 2002 
To Whom It May Concern: 
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I would like to formally request permission to use the following items from the Search Institute 
Profiles of Student Life: Attitudes and Behaviors Survey. A copy of my Dissertation Proposal is 
also attached and provides insight into how I plan to use these items. 
The items I wish to use are from the "External Assets" section, under "Support". 
#40 I get along with my parents 
#44 My parents give me help and support when I need it. 
#48 My parents often tell me they love me. 
#121 If you had an important concern about drugs, alcohol, sex, or some other serious 
issue, would you talk to your parents about it? 
#135 I have lots of good conversations with my parents 
#99 In an average week, how many times do all the people in your family who live 
with you eat dinner together? 
How many adults have you known for two or more years who .... ? 
#142 Give you Jots of encouragement whenever they see you. 
#143 You look forward to spending time with. 
# 146 Talk with you at least once a month. 
#52 In my neighborhood, there are a Jot of people who care about me. 
#26 My teachers really care about me 
#28 I get a lot of encouragement at my school 
#50 Students in my school care about me. 
How often does one of your parents ... ? 
#21 Help you with your school work. 
#22 Talk to you about what you are doing at school. 
#23 Ask you about homework. 
#24 Go to meetings or events at your school. 
Thank you for the wonderful work you are conducting at the Search Institute and for considering 
this request. Please feel free to contact me with any questions you may have about my research . 
My phone number is: (360) 318 - 8725 
Sincerely, Timothy S. Stuart M.Ed. (ABD) 
• 
Tim Stuart 
816 Liberty Street 
Lynden W A 98264 
Dear Mr. Stuart: 
Appendix E 
Permission Letter from the Search Institute 
December 17, 2002 
Thank you for your request regarding permission to use items from our survey Search Institute 
Profiles of Student Life: Attitudes and Behaviors. Permission is granted with the following 
understandings: 
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Permission is granted to use and/or adapt the following 17 items: 21, 22, 23, 24, 26, 28, 40, 
44, 48, 50, 52, 99, 121, 135, 142, 143, and 146. 
• Permission is granted for use in your dissertation titled "Children At 
Promise: An Alternative Paradigm Building Successful Children through 
Relationship and Adversity." Any additional use of the items or the newly created 
survey requires additional written approval from Search Institute. 
Permission is restricted exclusively to your use only. Permission cannot be transferred to 
another organization/individual. In addition, the new survey may not be made available for 
use by another organization/individual. 
Search Institute must be cited on all printed materials (survey, reports, articles, etc.) as 
follows: 
[List your survey item numbers] taken from Search Institute Profiles of Student Life: 
Attitudes and Behaviors, copyright © 1996 Search Institute, Minneapolis, MN. Used by 
permiSSion. 
• Scoring of the survey items and subsequent reporting may not be presented as measuring the 
developmental assets in whole or in part, nor may your findings be presented using the 
developmental assets labels. 
Thank you for your interest in our work and for your continued commitment to promoting the 
well-being of youth. 
Sincerely, 
Jean L. Wachs 
Administrative Manager of Applied Research 
jeanw@search-institute.org 
Teacher Instructions (only) 
Appendix F 
The At Promise Survey 
Instructions 
The following is a list of instructions that should be read to the students before having 
them complete the survey. The survey should not take longer than 20 minutes but you 
should feel free to allow more time if necessary. 
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This survey will ask students to think about the most difficult experience they have faced 
in the last 2 years. This may be a particularly difficult and emotional task for some 
students. If it becomes apparent that this survey is causing too much distress, feel free to 
encourage the student not to complete the survey. In this case simply indicate on the 
survey that this particular student chose not to participate in the study. 
After the survey is completed please collect the papers and return them to Tim Stuart. 
Thank you very much for your assistance. 
Student Instructions 
Please read the following to the students: 
1. This survey will be used by Tim Stuart to complete a Doctoral Dissertation he at 
Seattle Pacific University. 
2. This survey is anonymous so do NOT put your name on the paper. 
3. Your answers will not be used for school purposes. There are not RIGHT or 
WRONG answers so please answer the questions honestly. 
4. Read each question carefully and clearly circle the answer that best represents 
how you really feel (Not how you think you should feel) . 
5. Some of the questions may be difficult to answer. The best answer is usually the 
first one that comes to your mind. 
6. Please answer EVERY question on your own. 
7. Keep all the pages stapled together. 
8. When you are finished, wait for the teacher to come around and collect the survey 
from you. 
9. Thank you for your honesty, openness and willingness to participate in this study. 
If you have any questions about my study, feel free to contact me directly at 
tstuart@atpromise.com I would welcome any feedback you may have. 
l 
Appendix G 
The At Promise Survey 
Part I 
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School: Rehoboth Christian School Grade: 9 10 11 12 Gender: M F 
Etbnicity: Native American Anglo/European African American Asian Hispanic 
Average grade this last semester: F D c B A 
Think of the most difficult event you have experienced in the last 2 years. 
Identify the nature of this experience (circle the most appropriate answer): 




Rate how difficult this experience was for you: 0 1 
(0 = not difficult --- 4 = very difficult) 
Rate how much harm this event caused you: 0 1 
(0 = none---- 4 = a lot of harm) 
Indicate bow much each of the statements 
below is like your difficult experience by 
circling the appropriate number. 
2 3 4 
2 3 4 
0- not at all like my experience 
1 - a little like my experience 
2 - somewhat like my experience 
3- much like my experience 
4 -very much like my experience 
not a some very 





Because of this event, I feel more a part of my 
community. 
As a result of this event, I am more afraid that bad 
things will happen to me. 
As a result of this event, I am more sensitive to the 
needs of others. 






2 3 4 
2 3 4 
2 3 4 
2 3 4 
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PBSS Because of this event, I have a greater faith in God 0 1 2 3 4 
PBS6 As a result of this event, I feel worse about myself. 0 1 2 3 4 
PBS7 Because of my experiences with this event, I 0 1 2 3 4 
learned how to cope more effectively. 
PBS8 Because of this event, I am more compassionate to 0 1 2 3 4 
those in similar situations. 
PBS9 This event taught me I can handle anything. 0 1 2 3 4 
PBSIO As a result of this event, I learned that my family 0 1 2 3 4 
loves me. 
PBSll Because of this event, I am a more assertive 0 1 2 3 4 
person. 
PBS12 Because of this event, I am more understanding of 0 1 2 3 4 
those in need. 
PBS13 Because of this event, I am more spiritual. 0 1 2 3 4 
PBS14 As a result of this event, I trust people less. 0 1 2 3 4 
PBS IS Because of this event, I am more aware of how 0 1 2 3 4 
much my family means to me. 
PBS16 Because of this event, I am more aware of how 0 1 2 3 4 
much people care for one another. 






not a some very 
at all little what much much 
PBS18 I am a more effective person because of what I 0 1 2 3 4 
went through with this event. 
PBS19 Because of this event, I have a greater faith in 0 1 2 3 4 
other people. 
PBS20 Because of this event, I know my neighbors better. 0 1 2 3 4 
PBS21 Because of this event, I show more caring to 0 1 2 3 4 
others. 
PBS22 As a result of this event, I was harmed fmancially. 0 1 2 3 4 
PBS23 Because of this event, I feel more positive about 0 1 2 3 4 
my community. 
PBS24 Because of this event, I am more religious. 0 1 2 3 4 
PBS25 As a result of this event, I lost all faith in other 0 1 2 3 4 
people. 
PBS26 This event made me a stronger person. 0 1 2 3 4 
PBS27 This event taught me that people will always be 
there for you. 
0 1 2 3 4 
PBS28 As a result of this event, it is harder for me to get 0 1 2 3 4 
close to people. 







As a result of this event, my life is more 
complicated. 
Because of the event, I am closer to people I care 
about. 
Because of the event, I am a more capable person. 
Many of the statements on the last few pages 
mentioned some good things that may have come 
out of this event. Can you think of other good 
things that may have come out of this event? If so, 
write them out in the space provided below. 












DO NOT WRITE 
IN THIS 
COLUMN 
Not at all .. .. .... . .. . 0 
Not really...... . . . . . . 1 
Somewhat . . . . . ....... 2 
Yes . . . ...... .. . . . . . .. . 3 
VeryMuch . ........... _4 _ _ 
... 
Part II 
Indicate how much you agree with these statements 
AB35 I get along with my parents 
AB36 My parents give me help and support when I 
need it. 
AB37 My parents often tell me they love me. 
AB38 If I had an important concern about drugs, 
alcohol, sex, or some other serious issue, I 
would talk to my parents about it? 
AB39 I have lots of good conversations with my 
parents 
AB40 In an average week, how many times do all the 
people in your family who live with you eat 
dinner together? 
How many adults have you known for two or more 
years who .... ? 
AB41 Give you lots of encouragement whenever they see 
you. 
AB42 You look forward to spending time with. 
0- I don't agree at all 
1 - I agree a little 
2 -I agree somewhat 
3 - I agree 
4 -I agree very much 
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not a some very 
at all little what agree much 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 L 
0 1 2 3 
0 1 2 3 
0 1 2 3 
AB43 Talk with you at least once a month. 
Follow this scale for the following statements 
AB44 In my neighborhood, there are a lot of people who 
care about me. 
AB45 My teachers really care about me. 
AB46 I get a lot of encouragement at my school 
AB4 7 Students in my school care about me. 
How often does one of your parents do THIS per week? 
AB48 Help you with your school work. 
AB49 Talk to you about what you are doing at school. 
AB50 Ask you about homework. 
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0 1 2 3 
0- not at all like my experience 
1 - a little like my experience 
2- somewhat like my experience 
3 - much like my experience 
4 -very much like my experience 
not a some very 
4 -t 
at all little what much much 
0 1 2 3 4 
0 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4+ 
0 1 2 3 4+ 
0 1 2 3 4+ 
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OFFICE CODES 
DO NOT WRITE 
IN TillS COLUMN 
McMillen, J.C. & Fisher, R.F. (1998) The Perceived Benefits Scales: Measuring 
perceived positive life changes after negative events. Social Work Research, 22, 173-187. 
Used by permission. 
Survey items # 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 47, 48, 49, 50 taken from 
Search Institute Profiles of Student Life: Attitudes and Behaviors, copyright © 1996, 
Search Institute, Minneapolis, MN. Used by permission. 
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Appendix H 
Participant's Mean Scores on: 
Importance ofFaith, Supportive Relationships and Benefits of Adversity 
gender Importance supportive Benefits of 
of faith relations adversity 
1 male 3 1.69 1.63 
2 female 4 3.13 1.50 
3 male 3 3.00 2.1 7 
4 male 4 .38 1.29 
5 female 2 2.88 2.17 
6 female 2 1.13 2.63 
7 female 2.94 2.75 
8 female 4 2.38 2.75 
9 female 3 2.44 2.17 
10 male 3 2.56 1.04 
11 female 3 2.06 2.17 
12 female 0 3.69 1.13 
13 female 3 3.31 2.33 
14 female 3.56 3.50 
15 female 4 2.56 2.33 
16 female 4 3.38 2.70 
17 female 2.94 3.08 
18 female 3 2.13 1.58 
19 female 3 3.69 2.63 
20 female 2 3.38 3 .25 
21 female 3 3.44 2.38 
22 male 1 2.25 1.63 
23 male 2 2.50 1.83 
24 male 1 3.38 2.33 
25 female 3 3.81 2.92 
26 female 1 .88 1.33 
27 female 1 1.56 2.21 
28 female 2 2.25 2.13 
29 female 4 1.88 2.08 
30 female 4 3 .13 2.96 
31 female 2.69 2.50 
32 female 3 3.25 2.29 
33 male 3 2.88 1.75 
34 male 2.38 2.88 
35 male 3 2.94 1.25 
36 female 4 3.19 3.17 
37 female 4 3.50 3.33 
38 female 4 3.56 3.58 
39 male 2 2.69 2.00 
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40 male 
3 3.44 2.79 
41 female 4 
3.31 2.88 
42 male 3 
2.75 2.63 
43 male 
2 2.88 2.79 
44 male 
1.38 .88 
45 male 3 
3.31 2 .04 
46 female 3 
2.38 1.96 
47 male 3 
2.25 1.38 




50 female 3 
3.38 3.17 
51 male 1 
.94 1.33 
52 female 4 
2.38 2.71 
53 male 4 
3.56 3.33 
54 male 2 
1.88 .50 
55 female 4 
2.63 1.58 
56 male 3 
3.19 1.50 
57 male 3 
2.81 2 .78 
58 female 4 
3.06 2 .88 
59 male 4 
3.13 3 .33 
60 male 
2.81 2 .67 
61 male 0 
1.25 1.50 
62 male 3 
3.06 2 .92 
63 male 4 
3.13 2.71 
64 female 4 3.75 
2.79 
65 female 3 2.38 
3.17 
66 female 4 3.56 
2.25 
67 female 4 3.50 
3.33 
68 female 4 3.81 
3.42 
69 female 4 3.38 
3.04 
70 male 4 3.50 
2.54 
71 female 3 3.13 
2.67 
72 female 2.75 1.29 
73 female 3.00 
2 .67 
74 male 4 3.63 
2.13 
75 male 2.88 1.96 
76 male 2.50 .79 
77 male 4 3.13 3.21 
78 female 3 1.63 
1.33 
79 male 4 2.56 
2.08 
80 female 3 1.75 
1.54 
81 female 2 1.38 
1.00 
82 female 3 1.81 
1.21 
83 male 2 2.56 
2 .92 
84 male 3 3.38 
3.13 
85 male 4 3.19 
1.75 
86 male 4 3.56 
3.75 
87 female 4 2.00 
2.50 
88 female 4 2.44 
2.54 





















4 3.69 3.71 
97 male 
4 2.44 1.96 







101 male 4 
2 .94 2.67 
102 male 
4 2.13 1.96 
103 female 
4 3.63 2.54 
104 male 2 
.94 2.00 
105 female 3 
2.44 1.88 
106 male 3 
2.56 1.38 
107 female 4 
2.19 2 .54 
108 female 3 
2.94 2 .25 
109 male 3 
2.63 1.21 
110 male 4 
3.44 2.54 
111 male 3 
2.81 1.25 
112 female 3 
2.31 2.96 
113 female 1 
1.56 1.88 
114 male 0 
.00 .00 
115 female 2 1.63 
.54 
116 female 3 3.06 
2.13 
117 female 2.44 
1.25 
118 female 4 2.31 
2 .21 
119 male 0 2.13 
1.29 
120 male 3.63 
2.52 
121 female 3 2.33 
1.00 
122 male 1.63 
1.75 
123 male 1.94 
.38 
124 female 2 2.06 2.58 
125 male 3 2.06 
.63 
126 male 4 3.00 
2.58 
127 male 3 2.69 1.38 
128 female 2.1 3 
1.88 
129 female 3 3.06 
2.38 
130 female 1 2.31 
1.00 
131 male 3 3.50 
2.58 
132 male 4 3.31 
2.33 
133 male 3.19 
3.21 
134 male 3 1.44 
2.25 
135 female 3 2.69 
2.83 
136 female 3 2.38 
2.33 
137 female 3.25 
3.04 
138 male 3 3.06 
1.38 










Importance of Faith 
Supportive Relationships 


























March 30, 2003 
Tim Stuart 
Dear Tim: 
I am delighted to hear that you will be defending your dissertation soon. I look forward 
to reading it and hope that you will send me a copy in the future. 
As the person who came up with the term "at promise," as part of a deconstruction and 
reframing of the discourse of children and families "at risk," I have been pleased to learn 
of your further development of the concept. 
I am also glad that you have not misinterpreted my original intent with using the 
construct "at promise." Specifically, you have not used it as yet another deficit-based 
label for those formerly labeled "at risk." As we have discussed, the construct of "at 
promise" was intended to emphasize the importance of finding the promise in all children 
and their families or guardians. 
Best wishes in your work and I look forward to meeting you someday! 
Sincerely, 
Beth Blue Swadener, Ph.D. 
Professor and Graduate Coordinator 
Early Childhood Education & 
Policy Studies 
Arizona State University 
( 480) 965-1452 
bswadener@asu.edu 
